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General Introduction

English language teaching has beelehyiaffected by the technological
and social changes of the twenty first century, hsas developments in
technology; commerce, science, and business haateck a new generation of
students who need English for specific purposes. @desent investigation is to
be shaped on three main chapters.

The first chapter is based on theory and a numbeotleer researches
realized within the domain of ESP. English is noayslso important because of
its international character and because of its spdsad use as a means of
communication and as a vehicle which facilitatesthier progress in other
subjects. English is also used as a medium ofucistms in some schools and
faculties such as those of Science, EngineeringcAlgure, Medicine and Social
Sciences. That's why our readings were intensifiedrder to verify how ESP is
perceived and used. And also because English isriant, it is taught in schools,
institutes, colleges and universities as a compylsourse.

EST emphasizes purposeful and utilitarian learniBgglish. The
communicative needs of the students concerned lvath the oral and written
discourse of English for Academic and Professiomatposes are important
consideration of course design.

In the second chapter, using our modest experianeeteacher of English,
we will observe the comportment of students in oideverify the interactions,
and to check how the lessons are conveyed and arhbid contents are correctly
transmitted. The rentability among an autonomotisason will also be a matter
of concern in this part of the research.

Still in chapter two, the study sheds light on tieéevant observations
realized during various ESP lessons, carried ot tiree different populations
that are chosen as samples. Accordingly, such@psowill pave the way to have
a large set of information, through observing stislebehaviours, verifying the
classroom reality and its link with our problemasind all that documentation

checked.
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Therefore, in the same chapter, we decided todntte the questionnaire
for both students and teachers involved in thegmtestudy: the main method for
gathering the necessary information, which is pbbp@ane of the most popular
devices for needs analysis. Questionnaires aregttioto be the least-time
consuming ways of collecting information and datyrbe easily analyzed.

At first view, teaching ESP seems complex and diffi to realize as
students arrive with a poor background, ignoringoalwhat will be used and
done in an English lessons. The reason is that tbeys their attention on
technical modules and other laboratory experiendésis, they discover this
reality based on learning English (specific one ifstance) in order to pursue
their studies. We introduce a detail, most of #rens and other locutions within
their modules of specialization are in English.

Seemingly, teaching ESP for non-nativesealy complex for students at
engineering faculty. That is the first opinion waroduce. As the research work
suggests some guiding principles for ESP coursigyaethere should be a focus
of observation on the manners of reception, undedshg and rewriting. Then,
some techniques of teaching vocabulary and langsiatie are suggested.

The third chapter will be a large overviemdaanalysis of the classroom
experience and observation, also a detailed asabyghe students and teachers’
responses to the submitted questionnaires. We aislb check whether the
students and teachers’ perceptions of ESP seencytartand close to the
primary hypothesis. Through the same chapter, Wewverify these hypotheses
and the proposed suggestion of some guidelinesi@séow to teach ESP for a
specific group of students. In order to fulfil thadbjective, it is worth going
through the following.

English for Specific Purposes (ESP)

English has gradually achieved its significant tdgnas the world
language during the globalization process. It esdhly or the one of the official
languages of many important international orgampat such as the United

Nations, the Organization of Petroleum Exportingutaes and the European
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Free Trade Association. In fact, English langusgaught either as a foreign or
second language in over 100 countries. In additanguarter of world’s
periodicals and most academic journals with anrmational readership are
published in English, and more than 90 percentntérnational organizations
carry on their proceedings entirely in English. Borer, when English took the
role of the most significant world language, it &ee the key to the international
currencies, society, policy and commerce.

The rapid growth of technology, engineering andnecoy of Algeria have
created a strong need for people who want to fsitities, realize partnership or
communicate in English. The pressing need of Ehglsmpetence also leads to

changes in the country’s higher educational envirent.

Statement of the Problem

Nowadays, teaching English is spread in almosthalte domains where
its necessity for all professions is felt. Consetlye more and more university
students choosing to take law, economy, engineearahitecture, medicine and
the like, are very much aware of the importanc&mglish and its contribution to
help them accomplish a great variety of jobs withdificulties. Additionally,
they also know that learning general English isemmugh to succeed in studies
where the need of mastering specific English is ateded. Therefore, engineers
studying in the Faculty of Engineering for instanaee more than convinced that
these studies will allow them to have an easy actedechnical terms if they
focus more on English for a Specific Purpose (E&®her than on General
English (GE).

ESP language is then taught within the engineefanglty as students
must know what is necessary to use in terms ofarekeand other readings
related to their domain. It is also commonly knothat the students cannot find
the needed elements within general English, thakig we noticed the presence
of new terms, neologism and other personal abbieus

Due to the rapid Technological development, the rgemece of new

working tools and processes mainly computing, sigpicalculating and
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designing are widely spread among graduation arsttgraduation skills. As a
corollary, it is quite noticeable that a large n@mbf students taking ESP fail in
understanding most of the courses, because of gbeir background knowledge,
both in General and specific English and subsetuémir incapacity to master
the form and the content of the two.

As English is used within almost all the researdid$, actors of new
techniques development and teachers of ESP mairdy cancerned about
methods and techniques to use, about how to asipesific background towards
learners needs. These latter are daily present@swaeh a world where the use of
English becomes necessary.

Needs analysis is a complex process which is ystalbwed by syllabus
design, selection of course materials, and evanatStudents often find it
difficult to define what language needs they hawve eannot distinguish between
needs, wants and lacks. Although these three ctsca@ unrelated, it is
important for the teachers to be aware of theiramp on successful learning.
The conceptions of “target needs” and “learningdséare two important types
of needs. Target needs are what the student needsrder to function
successfully in the target situation, whereas iegrmeeds are what the student

needs to learn to meet the target situation.

Purpose of the Study

To tackle the former problematic, an explanatonglgtand observation are
undertaken with the third-year Students of MechankEngineering at Djillali
Liabes University in which students’ learning needs investigated. According
to the nature of such a population, we think nhésessary to install competences,
adapt technigues and bring newness in term of ESP.

The main purposes of this investigation are to eobathe students’
awareness of their target needs, then to creatéfective and fruitful interaction
between the teacher and the students in the lepecontext. And to provide
guiding principles for designing suitable ESP cesrdased on the research
findings.
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Four research questions are involved in this study:

1. What are the reasons behind ESP students’ lotwation during
English courses?

2. What kind of preparation, intervention, and ass@nt are most
effective to meet ESP students’ learning needs&ulr the required
degree of competence in the target situation?

3. What are student perceptions of ESP learning?

4. What are teacher perceptions of ESP teaching?

Course Aims

English for Specific Purposes (ESP) is designadttoduce them to a

learning centered approach to ESP, and the develoipoh a programme of

instruction for ESP.

Course Obijectives

It is hoped that by the time we complete the cousseg this guidelines,

we will be able to:

1.
2.
3.

define ESP

discuss the origin of ESP and its development

state the special characteristics of ESP programne teaching
materials

be equipped with theories and application examples

5. conduct analysis of the communicative and lingaisgeds

critically evaluate and select ESP teaching mdteaad methods and
be able to

conduct ESP course evaluation

8. create original ESP teaching materials

recommend methods of assessment and testing afgteodor
specific ESP contexts and make connections betvleerrelevant

findings from discourse analysis, in particular

How ESP is taught in the faculty of Engineering?

.



In fact, teachers are given the higedi on what the programme will be

built. It is for teachers to set a suitable syllalgcording to students’ level.
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THEORICAL ASPECTS
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Introduction
English for Specific Purposes, for instance, hasobe one of the most

popularly topics over the last decade, but hasasodceived less attention from

researchers than it deserves. This may due toaittettiat the ESP courses are
more complex and potentially problematic than niesglish language teachers
perceive at the beginning of their English for Aeadc Purposes. Another

possible reason is that students are not awateeafrtportance ESP courses.

The finding of the study may provide ESP practi®eand institutional
authorities with a clear view of existing ESP castsenabling them to rethink the
objectives of current ESP curricula. Similarlymay also help students building
up their awareness of goals, needs, and respatsghithrough ESP learning.
Suggestions for a prospective ESP teaching andcalum for the students of
specific contexts are provided based on the restittse study.

ESP is a broad diverse field of English languagehang; it is an approach
that uses needs assessment as the foundation rficutum development and
their needs, the objectives of the course, andathguage syllabus. An overview
is then given about the origins of the ESP appraia result of the growing
global phenomenon of English in scientific and tecal communication, and
illustrates its types, models, and its importancd ases. Then, the ESP course

design is described according to its criteria, ttgu@ment and approaches.
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1. English for Science and Technology
EST is the area of study of EnglishSorence and Technology belongs to

the ESP approach. It started to breathe life d@fterSecond World War when a
large expansion in scientific, technical, and ecoitoactivity began. According
to Swales: It is known to have been developed especially abpiEnglish for
Science and Technology has always set and contitmeset the trend in
theoretical discussion, in ways analyzing languayel the variety of actual

teaching materials®

English for Science and Technology

Sciences Engineering and Technology
Earth Life Physical Mechanical Electrical Civil _
Sciences Sciences Sciences Engineering _ _ Production
Engineering Engineering Engineering
Chemistry Physics Maths
Figure1.1: The subcategories of EST (Swales, 1998).
1.1. Teaching English for Science and Technology

EST is concerned with both the oral andten discourse of English for

Academic, and Professional, Occupational or Voaoatigourposes. It mainly

deals with students at the tertiary level for whitv@ learning of English takes on

a service role for their specific needs in studgyky or research because of the

! Swales, J., (1985): Episode in ESP. New York Peerttall edition, p. 16
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outcome of technological domination of the worldat®s and educational
institutions aims at developing people who wantedearn English. They knew
that they would use the knowledge of special Ehdis. Hutchinson and Waters
state that‘Learners were seen to have difficult needs andredts, which would
have important influence on their motivation to rleaand therefore on the

effectiveness of their learning”.

Thus English for engineering purposes is a couessgd for potential
engineers who would need to use the language toncmicate with colleagues
and customers. It aims at developing students’ comwation skills in English to
contribute in meetings, discuss technical drawiragg] prepare presentations in

English.

1.2. English for Specific Purposes

ESP is an approach which uses assessasettie basis for curriculum
development. Hutchinson and Waters define ESPAasapproach to language
teaching, course design and materials developmenthich all decisions as to
context and methods are based on the learnersoreafor learning.®

Streven’s definition (1980:01) of ESP makes a ddion between
absolute characteristics and two variable charaties. The absolute
characteristics are those characteristics whictindisish ESP from ELT and are
as follow:

- Designed to meet specific needs of the learner.

- Related in content to particular disciplines, oatigns, and activities.

- Centred on language appropriate to those activiresyntax, lexis,

discourse, semantics, and analysis of discourse.

- In contrast with “general English”.

2 Hutchinson and Waters, A. (1982hglish for Specific Purposes. A Learning-Centr@grdach Cambridge. Cambridge University
Press. p. 84

} Hutchinson, T. and Waters, A. (1987): op. cit. ®. 1
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The variable characteristics, which depemdhe conditions of

the learning setting, are that ESP:

- May be restricted as to the learning skills todmmed.

- May not be taught according to any pre-ordainechouitlogy.
On the other hand, Dudley-Evans and St. John (D930state that
ESP is concerned with the language (grammar, lens, register),
skills, and discourse.

According to them ESP:

- May use, in specific, teaching situations, a ddfearmethodology from
that of general English.

- Is likely to be designed for adult learners.

- Is generally for intermediate or advanced studéntsit can used for
beginners.

1.3. Definition of ESP

The term ESP (cited in Tuncay, 2003:79) refer&tglish-teaching
situations in which the range of language whichtasght is restricted or
specialized in various ways. For example, engingestudents in university
courses may need English only for reading theitbieoks. In the 1900's ESP has
emerged into ELT curriculum. Since then, it hasnbeealt with the greatest care
by the ELT experts in order to meet the profesdioreeds emerged in the
development of business world and internationaltiahs. At the very beginning,
Johns appoints:

“ESP researchers and teachers concentrated on tleatesce-level

characteristics of the types of English identifeesl useful to their students.
Researchers completed extensive analyses of timll@nd grammatical

features of academic and professional registerdhsag the language of
electrical engineering and the language of latv.”

4 Johns, A. M. (1991)English for Specific Purposes (ESP). Its histangl contribution Mariane Celce-Murcia editions, Boston, pp.
67-68
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The ESP is considered as a curriculum to a profaugebls analysis in
order to satisfy the adults’/ young adults’ langai@aged in their professional life.

The ESP syllabuses are mostly based on authents telated to a
specific professional or academic area. Howevee oh the famous of the
published volumes to appear during this period ®asles’ Writing Scientific
English (1971), where chapters are based pringipglbn the grammatical forms
most commonly found in the scientific English reégis The core point in an ESP
syllabus is to have a very precise frame of ELTeotiyes along with a detailed
needs analysis and surveys to be carried out witbrdrol group of an actual
group of students for whom the syllabus designed.irSsuch case, the full
content and teaching method to be implemented dhaal a very crucial role in
applying the ESP syllabus to the control groupsuligroups of the study.

There are two absolute components of ESP: needsssasent and
discourse analysis (Johns and Dudley-Evans 1994¢ HSP needs will be
covered extensively in the subsequent part ofstudy. However, ESP materials
designers and practitioners continue their effootamprove and expand their
collection and analysis techniques. Nevertheldgs needs analysis has been the
most crucial part in the ESP studies.

The second part closely related compongntliscourse analysis. The
discourse analysis in ESP may change accordingetonethod in the syllabus to
be implemented. But in most cases, the notionsfandtions of the language
used in the ESP syllabus content may tell us theom® and functions of the
target language (TL). Recently communicative nctidrave employed three
different methods to identify nearly 200 differeiriguistic devices to signal
frequency in academic texts.

When considered the term ‘specific’ in ESP, it nmaply the functions of the
language as well as being a distinctive featurentijeng the content of the
syllabus. Because the systematic analysis of tigetaituations has led them to
discuss the components of the TL in regard to comaoative aspect and in this
case, the spoken English has been made centraleinmplementation of the

‘notional-functional’ curriculum (johns 1991: 7(part from the curriculum, the
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ESP practitioner, namely the EFL teacher, is exqzetd assume the following
key roles in ESP according to Dudley-Evans and@&@ins 1998):

» Teacher.

» Course designer and material provider.

» Collaborator.

* Researcher.

« Evaluator.
More specific characteristics and the perspecfdsSP can be given as follows
with a summary of effective components. In otherdsp ESP developed in the
1900’s in response to demands for courses gearguaitical and functional
rather than educational and cultural ends starts meéeds analysis and has the
following defining features:

* Adult learners,

« Material designed,

* Course format and the syllabus.

1.4. The Types of ESP

From the early 1960’s, English for Specific Puug® has grown to
become one of the most prominent areas of the &indlanguage Teaching
today. The pioneers of this teaching approach teg@gainst traditional linguists
who were busy describing the features of languadesreas the problem with
language was to make it flexible to be used inseltings communicatively.
Today, the field covers all imaginable professioms which English is
instrumental, from business and commerce to bioldgscience. This new
perspective of the language could be seen as thyeway to help facing the
demands of a new professional world.

Do the words “specific/special” in ESP Iiganake the English Language
Teaching special/specific as the words define® thvious that it is the English
Language Teaching for individual, professionaltitnfonal and/ or academic

purposes. The syllabus makes the instruction spetiapecific. Besides, it is
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rather different from GELT (as commonly called e tELT profession) courses,
because:

(a) The words and sentences learntsthgect matter discussed and the
authentic topic are all related to a particulaldfief discipline;

(b) All the materials to be used durthg courses are designed to meet
the needs of a specific group of learners, usugtiyng adults (university
students) and adults;

(c) It is mostly build up on the Gendtaglish Language knowledge and
ability.

Following are the major characteristafSESP modified and given by
Dudley-Evans and St John.

A. Absolute Characteristics
1. ESP is defined to meet specific needs of the learne
2. ESP makes use of the underlying methodology andtses it serves;
3. ESP is centred on the language (grammar, lexis, ragdster), skills,

discourse and genres appropriate to these acsivitie

B. Variable Characteristics
*  ESP may be related to or desigrmedspecific purposes
* ESP may use, in specific teaching situati@ngifferent methodology

From that of general English,

1.5. Reasons for the Emergence of ESP

As far ESP origins are concerned one maytbkay there are three
important reasons which gave birth and emergené&&s#® as cited by Hutchinson
and Alan Waters (1987). They identified three kewpsons they believe are
common to the emergence of all ESP: the demand Bfase New World, a

revolution in linguistics, and focus on the learner

.



1.5.1. The demand of a Brave New World

The end of the Second World War id3.8@eralded an age of enormous
and unprecedented expansion in scientific, techaicd economic activity on an
international scale. This expansion created a nevidwnified and dominated by
two forces — technology and commerce — which inr ttedentless progress soon
generated a demand for an international language.various reasons, most
notably the economic power of the United Statethenpost-war, this role fell to
English.

The effect was not to create a whole new mégseople wanting to
learn English, not for the pleasure or prestigekobwing the language, but
because English was the key to the internationalenaies of technology and
commerce. But as English became the accepted attenal language of
technology and commerce, it created a new genearatiolearners who knew
specifically why they were learning a language sibissmen and —women who
wanted to sell their products, mechanics who hateéa instructions manuals,
doctors who needed to keep up with developmentheir field and a whole
range of students whose course of study includetbdeks and journals only
available in English. All these and many others deee English and, most
importantly, they knew why they needed it. Thiswies supported by Zughoul

who sustains that:

“The world status of present day English is direesult of two factors: British

colonialism and the emergence of the US as a stemogomic and military power.
The later factor, states Crystal, is what continteegxplain the position of English
today.”

1.5.2. Revolution in Linguistics
The second very important reason citetibtchinson et al (1987) that had
a tremendous impact on the emergence of ESP wasoéution in linguistics.

Flowerdew et al argue:

5 Zughoul, M. R., (2003): Globalization and EFL (Efédagogy in the Arab world). Journal of language learning. p. 118
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“A revolution in linguistics was brought by the #& linguists Halliday,
Mcintosh and Strevens (1964) who state the view lgmguage should be
seen as a source of communication which may vaocordmg to the
situations or contexts opposed to theoretical lisguwho traditionally saw
language as an abstract systefh.”

Most of the work of linguists in the 1960s and 1960 the past century reduced
on the ways in which language is used in real comaation contrary to the
works of traditional linguist who set out to deberithe features of language.
Hutchinson and Waters (1987) point out that onaiBaant discovery was in the
ways that spoken and written English vary. In otlerds, a particular context in
which English is used would impose, in a way orthag the variant of English.
This idea was taken one step further. If languagdifferent situations varies, the
tailoring language instruction to meet the neediafners in specific context is
also possible. Hence, in the late 1960s and thly é&70s there were many

attempts to describe English for Science and Tdolggo

1.5.3. Focus on the Learner

The final reason that Hutchinson and \Wat@987) mention to have
influenced the emergence of ESP has more to do wsichology than
linguistics. More attention was given in the 1990¢he past century to the means
through which a learner acquires a language andswmaywhich it is learnt.
Hence, there was a shift of focus from methodsamigliage learning to the
different learning strategies, different skillsffelient learning schemata and
different motivating needs and interests that ampleyed by different learners.
This consequently led to a focus on learners’ reeetidesigning specific courses
to better meet individual needs. The result of thes a natural extension of
“learner-centred” or “learning-centred” perspecsivan ESP. As far ESP courses
are concerned one may notice that since the foouth® learner is of a vital
value, needs analysis is of equal importance,Agoording to Basturkmen needs

analysis can be seen &8he type of investigation ESP curriculum use teritify

6 Flowerdew, J. and Peacock, M., (20(Rgsearch perspectives on English for Academic RepGambridge University Press. p.
11
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the gap between what learners already know and et need to know in order

to study or work in their specific target envirormts"’

1.6. ESP course design

ESP is known as a learner-centred approach white English as a
foreign or second language. It meets the needduwt students who need to learn
a foreign language for use in their specific fieldach as science, technology,
medicine, and academic learning in which teachersnaolved in designing ESP
courses appropriate to meet students’ differentdsi@e specific fields of study.

Course design in ESP according to Hutchinson ant&id/és:

“The process by which the raw data about learnimgas is interpreted to
produce an integrated series of teaching learningegiences, whose
ultimate aim is to lead the learners to a partiqutdate of knowledge. This
entails the use of the theoretical and empiricdbimation available to
produce a syllabus, to adapt or write materials ancordance with the
syllabus, to develop a methodology for teachingséhmaterials and to
establish evaluation procedures by which progressatds the specific
goals will be measured®.

The experience of planning and designing an apjai@pcourse that suits the target
ESP groups can be very challenging especially éov mstructions. ESP instructors
of such target groups are often faced with varicusplexities and problems when
they lack the know-how of designing effective casrshat will cover the specific

needs of their students. The starting point in gteeg an ESP course is the
identification of the students’ needs which mayateea sense of motivation in the

students since they can see their own contribution

1.6.1. Course Design
| keep six honest serving-men (They taught me &hdw.) Their names
are What and Why and When and How and Where and {Rbdyard Kipling).

Why does the student need to learn? Who is goingetmvolved in the process?

7 Basturkmen, H., (2006)deas and opinions in English for Specific Purposéahwahm New Jersey Lawrence Elbaum Associates,
p. 15

8 Hutchinson, T., and Waters, A., (1987): op. cit6p.
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This will need to cover not just the student, biittee people who may have some
effect on the process: teachers, sponsors, ingggosi to name a few. Where is the
learning to take place? What potential does theeplarovide? What limitations
does it impose? When is the leaning to take plat@® much time is available?
How will it distributed? What does the student ndedlearn? What aspects of
language will be needed and how will they be désd? What level of proficiency
must be achieved? What topic areas will need todvered? How will the learning
be achieved? What learning theory will underlie tbeurse? What kind of

methodology will be employed?

WHAT ?
Language
description
S

HOW ?
Learning
Theories

ESP
Syllabus Course Methodology

T T~

Nature of a
particular target
and learning
situation

WHO? WHY?

WHERE? WHEN?
Needs analysis

Figure 1. 2: Factors affecting ESP course design
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1.6.2. Self-direction

Self-direction is a characteristic of E8ourses in that th&..point of
including self-direction... is that ESP is concerneih turning learners into
users” (Carter, 1983). In order for self-direction docur, the learners must
have a certain degree of freedom to decide whemt,wand how they study.
Carter (183) also adds that there must be a syfiteattempt by teachers to teach
learners how to learn by teaching them about gfiedebut this not a necessity.

Hutchinson and Waters (1987) offer ateroftited learning approach to
ESP. They argue that other approaches give too mtteimtion to language,
whereas more attention should be given to how &rariearn. They suggest that a
learning needs approach is the best approach twegdearners from the starting
point to the target situation. Target needs arenddfby Hutchinson and Waters
“what the learner needs to do in the target sitoati.

They are broken down into three categories: nettesslacks and wants.
According to Hutchinson and Waters (1987: 55) ngities are considered to be:
“what the learner has to know in order to functi@ffectively in the target
situation”.*

Lacks are defined by Hutchinson and Wa{d987: 56) as‘the gaps
between what the learner knows and the necessities”

And wants are described by Nation (2000a2 “what the learners think
they need*?

The second focus in this approach is omieg needs, referring to many
factors, including who the learners are, their @amiltural background, learning
background, age, gender, background knowledge @cialzed contents,
background knowledge of English, attitudes towdEdglish, attitudes towards
cultures of the English speaking world and studykgglish. Similar to the
systemic approach, Hutchinson and Waters (19872)1880 recommend that

needs analysis can be checked constantly. Theys#isss the use of multiple

° Hutchinson, T., and Waters, A. (1987) : op. cit54.
10 Hutchinson, T., and Waters, A. (1987) : op. cit5p.
n Hutchinson, T., and Waters, A. (1987) : op. cit5@
2 Nation, P., (2000): Designing and improving langeiagurse. Forum N° 38, p. 2
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methods of data collection, such as interviews,epokion, and informal
consultations with sponsors, learners and otheqslved to deal the complexity

of target needs.

1.7. Stages in the development of ESP

To make a chronology of ESP. it is necessary tortethe attempts at
tackling the problems of languages for specificgoges, tackling which involves
an insight into terminological key terms, as wedl a sketchy inventory of the

books intended for specific registers. Hutchinsot Waters pointed that:

“The early beginnings of ESP start in the 960s dhdt this domain of
theory and practice in the teaching of English haslergone five phases:
the concept of special language: register analydistorical and discourse
analysis, target situation analysis, skills andastgies, a learning-centred
approach.™®

In the late 1960s and early 1970s humankind wigtksthe greatest
expansion of research into the nature of particudaieties of English. All along
these decades ESP and EST were almost synonymoug|abifications and

distinctions between the two have been established.

B Hutchinson, T., and Waters, A. (1987) : op. ci9p.
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ELT

English Language Teaching

EMT/ English as a
Mother Tongue

EGP/ English for
General Purposes

\ 4

EFL/ English as a
Foreign Language

ESL/ English as a
Second Languac

S

EOP/ English for
Occupational Purposes

ESF/ English for
Specific Purposes

Medical Study

EAP/ English for
Academic Purpos:

EMP /

English for

EEP

English for
Economic
Purposes

EBP

English for
Business
Purpose

ETP

English for
Technical
Purpose

EST EMP
English for English for
Science and medical
Technology Purposes

Figure 1. 3: Diagram of ESP (Adapted from Hutchinson and WatE®87, p.17)

1.7.1. Register Analysis: The Concept of Special hguage

The first phase is register analysisegister is a language variety which is

based on the user. The scope of register is ngttbalchoice of words, but also

on the choice of other linguistic aspects. Theee raany registers in this world
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such as meeting register, truck drivers’ registahool register, and military
register, medical register, etc. A register is teglato social context. Register
analysis is derived from Halliday’'s systemic fupna@l grammar which is “geared
to the study of language as communication, seeiegnmg in the writer's
linguistic choice and systematically relating thedwices to a wider socio-
cultural framework” (Munday, in Hermansyah, 200539).

First, register analysis was used togie&iSP courses. Register analysis
was the focus on grammar and structural and naetsiral vocabulary found in
target situations within the ESP environment. Thdaulying idea behind register
analysis was; the certain grammatical and lexioaing were frequently used in
scientific and technical writing that in generalglish (GE) (Dudley-Evans and
St. Johns). Thus, the aim was to identify thesenfoand produce teaching
materials that look these forms as their syllabhst¢hinson and Waters, 1987).
According to Spolsky:

“Register is a variety of language most likely te bhsed in a specific

situation and with particular roles statuses invedv Examples might be at a
wedding, sports broadcast or talking to a baby.refjister is marked by

choices of vocabulary and other aspetsstyles.™*

This stage in ESP development is also referredst@fathe concept of
special language. This stage took place mainlyh@ 1960s and early 1970s
(Hutchinson and Waters, 1987) and the work of tegianalysis focused on the
scientific and technical English. A course in basientific English compiled by
Ewer and Latorre (1969) is a typical example of E®P syllabus. Ewer and
Latorre put it in the following way:In order to get a working idea of what this
basic language consisted of, a frequency analykith® English actually was
required.”

They move further where they reveal that Subject, it covered ten main
areas of science and a large number of individuatiglines from anatomy to

technology.™®

1 Spolsky, B., (1998): Sociolinguistics. Oxford Unisity Press. p. 34

B Ewer, J. R and Latorre, G. M. (1969) Preparing agliEh Course for Students of Science LanguagehiiegcCambridge
University Press. p. 22

'® Ewer, J. R and Latorre, G. M., (1969): op. cit. p. 2
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The unexpected drawback was thabvaokéd at the linguistics forms
without attaching the overall meaning of such farmAs a result, materials
produced under the banner of Register Analysiseuatnated on a restricted range
of grammar and vocabulary such as tense, frequaecyences types etc. instead
of language use and communication (Dudley-Evans Smdohns, 1998). This
weakness and the attempts to rectify it led toated! and discourse analysis in
early 1970s.

1.7.2. Rhetorical or Discourse Analysis

Since register operated almost entirely at word sedtence level, the
second phase of development shifted attentionedetvel above the sentence and
tried to find out sentences which were combined ghiscourse (Hutchinson and
Waters, 1987). Also, West is of opinion that thacteon against register analysis
in the early 1970s concentrated on the communieatalues of discourse rather
than the lexical and grammatical properties of sigi The assumption of this
stage was that the difficulties with students emtered arose from the
unfamiliarity with the use of English. Consequentiyeir needs could only be
met by a course that developed the knowledge of $entences were combined
in discourse to make meanings. According to Allad &iddowson (1974) cited
in Hutchinson and Waters (1987), it focused on ¢benmunicative values of
discourse rather than the lexical and grammaticgbgrties of register. Allen and
Widdowson view the approach as follows:

“One might usefully distinguish two kinds of abilitizich English course at
this level should aim at developing. The First @pilto recognize how
sentences are used in the performance of acts mintmication and the
ability to understand the rhetorical functioning lahguage use. The second
Is the ability to understand and manipulate thenfal devices to combine
sentences to create continuous passage of prosenigfe say that the first
has to do with rhetorical coherence of discourdae second with the
grammatical cohesion of text”

They explain further:

7 Allen and Widdowson, H. G., (1974): Teaching ther@uunicative Use in EnglisiiReview and Applied LinguisticB. 10
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“The difficulties students experience does not madke from defective
knowledge of the system of English but from unfamy with English (...)
And that their needs can be met by a course whisteldps knowledge of
different communicatioacts” *®

The aim, therefore, was to identify organisatiopatterns in texts and
specify the linguistic means by which the patteams signalled. It is these
patterns that will form ESP syllabus. Therefores thiscourse analysis approach
focused on the way sentences are used in the permme of acts of
communication and developed materials used on ifumet Such definitions
included definitions, generalizations, inductiveatstnents and deductive
statements, descriptions of processes, descriptbrsequences of events, and
descriptions of devices. The experts in the fiefddscourse analysis were
Lackstrom, Selinker and Trimble whose focus waghentext rather than on the
sentence and the writer’s purpose rather than erfdim (Robinson, 1991). In
practice, according to West (1998), this approacidéd to concentrate on how
sentences are used in the performance of actsnefnaaication and to generate

materials based on functions.

1.7.3. Target Situation Analysis (TSA)

Due to the limitations of genre analydis research was hardly applied to
pedagogy. In the mid-1970, materials developersectorsee learners’ purposes
rather than specialist language as the drivingeftaehind ESP. The conception of
need- target situation needs, as analytical approaes to lead the way. One
systemizes the course and places the learners’'snaethe of course design
process. Munby’s model of needs analysis (197&rkleestablished the place of
needs as central to ESP. In order to establishspéieel target situation for which
learners were being prepared to be defined. Chanuagine the latter as follows:

“By the language | mean the language of the targttation. Thus, needs
analysis should be concerned with the establishimecdmmunicative needs
and their realizations, resulting from an analysisthe communication in

'8 Allen and Widdowson, H. G., (1974): op. cit. p. 24
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the target situation- what | will refer to from noan as Target Situation
Analysis(TSA)."*

The conception of pedagogic needs came to completagget situation
needs analysis. This includes three types of aisalgsficiency analysis gives us
information about target situation needs learnack bf feel they lack (Allwright,
1982). Specialized language forms related to themvese examined, and
procedural steps to address the needs emphasized), (2006). This stage,
though contributed nothing to the development ofPESet the existing
knowledge on a more specific basis by relating lagg analysis to the reasons
why a learner needs to learn language. The expatsadf this stage, is that the
linguistic features of a learner’s specific sitoatshould be identified and used to

form the syllabus.

1.7.4. Analysis of Study Skills and Strategies

Strategy analysis seeks to establishestablish learners’ preferred
learning styles and strategies (Allwright, 1982kans analysis investigates the
educational environment in which ESP course is fakee (Swales, 1989). The
assumption of this stage was that underlying alfjleage use there were common
reasoning and interpreting processes, which, régggdof the surface form,
enabled us to extract meaning from discourse (Higom and Waters, 1987).

Therefore, of language in itself wast mufficient and the thought
processes should be addressed. This is becauséhitiking processes that
underlie language use enable students to extraahing from a discourse. ESP
teachers focused on the teaching of study skilts @assumed that these skills
learnt through exercises could be transferredudestts’ own specific academic
studies (Dudley-Evans and St Johns); for instatheemeaning of words could be
guessed from the context and the type of a textdaaso be known by observing
the visual layout. ESP at this stage looked fotigalar skills and strategies that
are peculiar to different situations. The emphasishis stage was on how words

are combined to make meaning.

¥ Chambers, F. (1980): A Re-evaluation of Needs AsialffSP Journal. Vol. 1.1p. 18
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Finally, the attention to strategy analysis gage itio a new generation of
ESP materials based on the conception of learrtimgf, is, learning-centred

approaches: Hutchinson and Waters write:

“Our concern in ESP is not with language use — ailthh. This will help to
define the course objective. Our Concern is withglzage learning. We
cannot simply assume that describing and exempdifyihat people do with
language will enable someone to learn it. A trugtidv approach to ESP
must be based on an underlying of the processemgfiage learning.*

1.8. The Basic Conceptions/ Principles of ESP

Five conceptions are considered to bddhindations, essential features or
a basic principle of ESP. Swales (1990) uses the tenduring conceptions’ to
refer to them. These five conceptions are: autbéwnti research-base,
language/text, need and learning/ methodology. &Hese conceptions come
from both the real world (the ‘target situation’tbe ESP) and ESP pedagogy. It
is therefore crucial to discuss each of them in atempt to survey the
development and directions of ESP. As a matterof, feach of the conceptions
will identify a focus-based approach to ESP andeseias a contribution to the

concept of ESP itself.

1.8.1. Authenticity

The earliest concept to emerge from the developrmEBESP was that of
authenticity. The first generation of ESP materibtt appeared in the mid-1960s
took skills as their principal means of selecti@loge, 1992). The underlying
concept is that ESP teachers would need to edtabitis skills priorities of
students in order to develop appropriate ESP tagamiaterials. As Close (1992)
argues, the conception of authenticity was centrahe approach taken to the
reading skill.

The main objective of ESP is usuallyveleping communicative

competence. This could be achieved through an smtopt authentic materials

that serve the needs of learners in different $ieddch as business, technology

20 Hutchinson, T., and Waters, A. (1987) : op. cit5®.
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etc. Some courses prepare learners for variouseatadprograms. Others
prepare learners for work in the fields such mediciengineering etc. the
problem that frequently appears with such ESP esurs the teachers’
dependence on published textbooks available. Thedbooks rarely include
authentic materials in their design.

Skills-based approaches to ESP have enlargedtdheeption in two
principal ways. First, authenticity of text was &dened as to include texts other
than the ones that are in textbooks, and, at thee dame, was narrowed in the
sense that in skill a distinction is made betweidier@nt types of texts generated
by a given skill. Reading, for example, maybe sivideéd into reading reports,
reading technical journals, reading instructionsnuoads, etc. Secondly, the
conception of authenticity was enlarged to incladéhenticity of task. In effect,
this meant designing tasks requiring students ecgss (deal with, treat) texts as
they would in the real world. In other words, E®Rrhers were required to use
ESP materials which employed the same skills amdtegfies as would be

required in the target situation (Morrow, 1980).

1.8.2. Research Base

Halliday, Macintosh and Strevens (1964) were thet fscholars, who
pointed to the importance of, and the need fogsaarch base for ESP, set out in
one of the earliest discussions of ESP. This weallafor a program of research
into ESP registers which was taken up by sevendy &5P materials writers,
such as Herbert (1965) or Ewer and Latorre (1968 analyzed large corpora
of specialist texts in order to establish the stat@l contours of different
registers. The principal limitation of this apprbawas its research base but its
conception of text as register, restricting thelysia to the word and sentence
levels as register was invariably defined in thesens. The procedure adopted
for the analysis was twofold. The main structuradrds and non-structural
vocabulary were identified by visual scanning. e main sentence patterns, a

small representative-sample count was made.
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1.8.3 Language/ Text

The reaction against register analysis in the ebd®yOs concentrated on
the communicative values of discourse rather thaichl and grammatical
properties of register. The approach was clearfyoae by two of its advocates,
Allen and Widdowson (1974). They specifically argubat one might usefully
distinguish two kinds of ability which an Englisburse at ESP level should aim
at developing. The first is the ability to recognihow sentences are used in
performance of acts of communication, or the abtlit understand the rhetorical
functioning of language in use. The second is th#ity to recognize and
manipulate the formal devices which are used tolinensentences to create
continuous passages of prose. One might say tleatirt that has to do with
rhetorical coherence of discourse, the second thighgrammatical cohesion of
text.

As an offspring of discourse analysis, the genmyas approach seeks to
see text as a whole rather than as a collectiorsaéted units. According to
Johnson (1995), this is achieved by seeking totiiyetne overall pattern of the
text through a series of phases or ‘moves’. Theomdifference between
discourse analysis and genre analysis is thatewhdcourse analysis identifies
the functional components of text, genre analyssbkes the materials writer to
sequence these functions into a series to caphareoverall structure of such
texts. The limitation of genre analysis has bedrsappointing lack of application
of research to pedagogy. There are few examplésaching materials based on

genre-analysis research.

1.8.4 Learning Needs

One of the most important aspects thaehasen addressed frequently in
the literature on ESP is learning needs. This shoat be a surprise for each and
every specific domain would impose its own needsl & goes without saying
that the needs on the ground do not work with aofireld which would
defiantly dictate its own requirements. All langaeagaching must be designed

for “the specific learning and language use purposk identified groups of
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students” (Mackay and Mountford, 1978: 6). Thusystematic analysis of these
specific learning needs and language use purpasesnfunicative needs) is a
pre-requisite for making the content of a languagegram relevant to the
learners’ needs.

The definition of purposes is essentiallyecision that should lead to a
situation where ESP assumes a valued place ircti@oB university curriculum,
particularly if the target population (learnersiviaé taught ESP) are aware of the
ways in which this component of the language teagprogram is likely to help
them achieve immediate learning needs and potemtatessional needs. Such
definition should also yield a more systematic apph, among teachers, to
syllabus design, methodology of teaching and ass&sspractices. A general
approach that is oriented towards integrating lagguand the content of
students’ disciplines of specialization is likely produce course content and a
methodology of teaching that emphasize the needsanhers and that provide
ample opportunities to use the language in meanirsiiations.

Before beginning a needs analysis one rfitst answer the following
crucial question: “Will the students use Englistuaiversity or in their jobs after
graduation?” If the answer is no, then ESP is asaeable option for the
university’s English program. The university wilhve to justify its existence via
other means. If the answer is yes, however, the ESProbably the most
intelligent option for the university curriculum.SP begins with some basic
questions to survey what will be ended.

» Will students use English at university or in theilos after graduation?

* In what situations?

* For what purposes?

« What language skills will be required (reading, tumg, listening,
speaking?

* What are the significant characteristics of theglaage in these situations

(lexicon, grammar, spoken scripts, written textego characteristics)?

.



* What extra linguistic knowledge of academia, spedfsciplines, specific
vacations, or specific professions is requiredsiaccessful English usage
in Algeria?

Needs analysis was firmly establishechm mid-1970s as course designers
came to see learners’ purposes rather than sgtdaiguage as the driving force
behind ESP. Early instruments, notably Munby’s mi¢#i®78), established needs
by investigating the target situation for which rleers were being prepared.
Munby’s model clearly established the place of seasl central to ESP, indeed
the necessary starting point in materials or codesggn.

However, his model has been widely crigdizfor two apparently
conflicting reasons: (i) its over-fullness in dasignd (ii) what it fails to take into
account (that is, socio-political considerationgygistical considerations,
administrative  considerations,  psycho-pedagogic, d ammethodological

considerations.

1.8.4.1. Analysis of Learning Needs
The concern in each stage oullise far is with describing what

people do with language, that is, language usehidtstage, emphasis shifted to
understanding the processes of language learniatglithson and Waters, 1987:
14). This is the next stage of ESP developmentlaghming-centred approach. It
involves considering the process of learning andestt motivation, working out
what is needed to enable students to reach thettagegploiting in the ESP
classroom skills which students develop from tiseeecific study and taking into
account the fact that different students learniffecent ways (Dudley-Evans and
St. Johns, 1998).

Hutchinson and Waters (1987) offeroftien-cited learning approach to
ESP. They argue that other approaches give too matteimtion to language,
whereas more attention should be given to how &rariearn. They suggest that a

learning needs approach is the best approach twegdearners from the starting
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point to the target situation. Target needs arenddfby Hutchinson and Waters
as:“what the learner needs to do in the target sitoati**

They are broken down into three gaties: necessities, lacks and
wants. According to Hutchinson and Waters necessiéire considered to be:
“what the learner has to know in order to functi@ffectively in the target
situation”??

Lacks are defined by Hutchinson and Waters“tee gaps between what the
learner knows and the necessiti€3” And wants are described by Nation (2000:
2) as:“what the learners think they need®

The second focus in this approach ise@aming needs, referring to many
factors, including who the learners are, their @amiltural background, learning
background, age, gender, background knowledge acialzed contents,
background knowledge of English, attitudes towdEdglish, attitudes towards
cultures of the English speaking world and studykgglish. Similar to the
systemic approach, Hutchinson and Waters (19872)1880 recommend that
needs analysis can be checked constantly. Theys#ilsss the use of multiple
methods of data collection, such as interviews,enkaion, and informal
consultations with sponsors, learners and othetsivied to deal the complexity
of target needs.

Most specialists such as (Nunan, 1988; Hutchinson and Waters, 1987;
Dudley-Evans and St. Johns, 1988) view learnerredriearning as an important
typical example shift in ESP teaching. In such awirenment, the focus is
shifted to the constructive role of the learner,ichhdifferentiates it from a
teacher-centred model in which knowledge is trattechifrom teacher to learner.
When ESP learners take some responsibility forrtbhgin learning and are
invited to negotiate some aspects of the cours@gmethe subject matter and

course content has relevance for the learner asféed motivated to become

2 Hutchinson, T., and Waters, A. (1987) : op. cit54.
2 Hutchinson, T., and Waters, A. (1987) : op. cit5p.
3 Hutchinson, T., and Waters, A. (1987) : op. cit5@.
o Nation, P., (2000): op. cit. p. 2
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more involved in their learning and often seematketpart more actively in the

class.

1.8.5. Learning/Methodology

As a result of the attention given to strategy gsial a new generation of
ESP materials was founded. This new generation afemnals is based on
conceptions of language or simply conception ofdnééhe concern was with
language learning rather than language use. Iltnedenger simply assumed that
describing and exemplifying what people do with gaage would enable
someone to learn it. A truly valid approach to E®&Buld be based on an
understanding of the process of language learidngchinson and Waters (1987)
called this approach the learning-centred appreachstressed the importance of
a lively, interesting and relevant teaching/leagrstyle in ESP materials.

In the context of a language program that emphadize needs of the
learners, anything but a learner/learning-centrdthlsus and methodology is
bound to create contradictions that will negativatfect students’ perceptions of
the program. As advocated in the literature on camoative language teaching
(CLT), content and teaching-learning procedures tntake into account the
interests and concerns of the learners, as welleasocio-economic and cultural
context in which the language program is to be @nmmnted. Hutchinson and
Waters state(...) syllabus normally refers to “what is to bedrnt with some
indications of the order in which the items shodld learnt” and “the
interpretations that it is put td®

In this case, the main orientation of such a syifals determined by the
needs of the learners as discussed above, withdaration of how the content
may be most effectively used to cater for thesalsieAs mentioned earlier, and
in conformity with the interdisciplinary advocatddr an ESP program, the
syllabus will also incorporate aspects of studedistipline of study which will

reinforce their motivation and the usefulness eflanguage to be learnt.

» Hutchinson, T., and Waters, A. (1987) : op. cit3.
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“Learner-learning centred”, “task-based”, “activitpsed” and “problem-
solving” is all attributes which are generally agated with an effectively
communicative-oriented approach. And, as may beudsdl from the recent
literature on ESP, this orientation is charactirisf special purpose language
teaching in general and ESP in particular. Suclagroach aims, among other
things, at helping learners develop the skills aeiséed with language learning, as
well as skills related to their own discipline alidy. Examples of skills are
“information”, “mental”, “social”, and “action” skis.

However, in order for an ESP program to be sucagss$fwould not be
sufficient to identify learners’ needs, and creatgllabuses and adopt
methodologies that serve such a need; that ishethole picture. One very
important issue in the context of ESP is prograrsessment. Assessment
involves an evaluation of the learners’ abilitydommunicate effectively using
the target language, as well as their ability totip@ate fully in the target
discourse communities which have been initiallyired as relevant to their
needs.

The formative purpose of such assessment is retlantthe possibility for
the learners to use it as feedback on how theyrnoprove their performance, and
for the teacher on how she/he can adapt his/hehitgg to better fit with the
needs of the learners.

Finally, an ESP program that aims to meet the elaanging needs of the
learners will include an on-going system of eva@mgt aiming to provide
information on how the program itself can be imgd\vhrough the introduction

of changes that are deemed necessary.
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1.9. The difference between ESP and EGP

The question of the difference between ESP and E&&Pbeen addressed
in the literature in terms of theory and practielitchinson and Waters (1987)
state that there is no difference between the twtheory; however, there is a
great deal of difference in practice. ESP diffexarf EGP in the sense that the
words and sentences learnt and the subject masteusded are all relevant to a
particular field or discipline. The design of sylises for ESP is directed towards
serving the needs of learners seeking for or deuapthemselves in a particular
occupation or specializing in a specific acadernatdf ESP courses make use of
vocabulary tasks related to field such as negotatskills and effective
techniques for oral presentations. ESP also inesedsarners’ skills in using
English.

A deeper investigation, however, of the differermween the two is
required. English for General Purposes (EGP) isrdg&dly the English language
education in junior and secondary schools. Learasrsntroduced to the sounds
and symbols of English, as well as to the lexicaltgmatical/rhetorical elements
that compose spoken and written discourse. Theagaticular situation targeted
in this kind of language learning. Rather, it foesion applications in general
situations: appropriate dialogue with restauraatfsbank tellers, postal clerks,
telephone operators, English teachers, and paggtguas well as lessons on how
to read and write the English typically found inxtooks, newspapers,
magazines, stories, EGP curriculums also cultgpéets on the second language.
EGP conducted in English-speaking countries isclpi called ESL, and EGP
conducted in non-English-speaking countries is radiymcalled EFL. EGP is
typically viewed as a level that precedes higheellenstruction in ESP if ESP
prams to yield satisfactory results.

English for Specific Purposes, however, is thagkai English teaching
that builds upon what has been acquired earliE@#® with a more restricted
focus. It aims at acquainting learners with thedkof language needed in a

particular domain, vocation, or occupation. In otwerds, its main objective is to
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meet specific needs of the learners. Of courss,itldicates that there is no fixed
methodology of ESP that can be applicable in albsions, but rather each
situation and particular needs of learners belangpna particular domain impose
a certain methodology of teaching.

Thus, ESP is centred on the languageogpiate to the activities of a given
discipline. Hutchinson and Waters think th4ESP is an approach to language
teaching in which all decisions as to content anethod are based on the
learner’s reason for learning?®

In this connection, Dudley-Evans (1988) lakps that ESP may not always
focus on the language for one specific disciplin@ccupation, such as English
for Engineering. University instruction that intromks students to common
features of academic discourse in the science orahties, frequently called
English for Academic Purposes (EAP), is equally ESP

1.10. Different types of ESP
As it has been said, English is a sub-fidldEQT. The latter also has its
proper sub-sections, too. David Carter (1983) ifiestthree types of ESP:

1.10.1. English as a restricted language
The languages used by air affair contrsller by waiters are examples of
English as restricted language. Mackay and Moudtfdearly illustrate the

difference between restricted language and langwabdts statement:

“The language of international air-traffic controtould be regarded as
‘special’, in the sense that the repertoire reqditgy the controller is strictly
limited and can be accurately determined situatiypaas might be the
linguistic needs of a dining-room waiter or air-ltess. However, such
restricted repertoires are not languages, just asoarist phrase book is
grammar. Knowing a restricted ‘language’ would radlow the speaker to
communicate effectively in novel situation, or ioniexts outside the
vocational environment®’

2 Hutchinson, T., and Waters, A. (1987) : op. citl®.
7 Mackay, R., and Mountford, A., (197&nglish for Specific Purposes: A case study apgrokengman. London. pp. 4-5

.



1.102. English for Academic and Occupational Purposes
EOP refers to English which is eithesed or learned to fulfil
occupational purposes. Kennedy et al writeOP is taught in a situation in
which learners need to use English as part of theirk professions®
A more recent definition in which Dudley et al atsbat:“the term EOP
refers to English that is not for academic purpgsisincludes professional
purposes in administration, medicine, law and vl for non-professional in
work or pre-study work
In the “Tree of ELT” (Hutchinson and Wes, 1987), ESP is broken down
into three branches:
a) English for Science and Technology (EST)
b) English for Business and Economics (EBS), and
c) English for Social Studies (ESS)
Each of these subject areas is further dividéaltiwo branches:
(i) English for Academic Purposes (EAP) and
(i) English for Occupational Purposes (EOP)

An example of EOP for the EST branch Endlish for technicians’
whereas an example for the EST branch is ‘English $ocial Studies’.
Hutchinson and Waters note that there is a clestindtion between EAP and
EOP:“People can work and study simultaneously; it isalikely that in many
cases the language learnt for immediate use irudysenvironment will be used
later when the” student takes up, or return to &8

Perhaps this explains Carter’s ratiorfale categorizing EAP and EOP
under the same type of ESP. It appears that Caténplying that the end
purpose of both EAP and EOP are one and the samieyment.

1.11. Needs Analysis
Needs analysis, therefore, is a proedsish is undertaken by trainers,

teachers and course designers to ascertain theeguesites for developing a

8 Kennedy, C. H., and Bolitho, R., (198%nglish for Specific Purposelong Kong Mc Millan Publishers LTD. p. 4
*® budley-Evans, T., and St John, M. J., (1998): @ppc 7
%0 Hutchinson, T., and Waters, A. (1987) : op. cit2®.
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course and its implementation i.e. it is the actpobviding all things and
collecting all the information about students. Bohn (1990), needs analysis is
the first step in course design and it provideddigl and relevancy for all
subsequent course design activities.

A well accepted definition of neeahalysis was given by Brown. He
defines needs analysiShe activities involved in gathering informatiohat will
serve as the basis for developing a curriculum thiltmeet the learning needs of

a particular group of students®*

1.11.1. Target and Learning Needs
Target and learning needs are very importafindions of needs types. The
main differences between the two is that targetisege what the students need
in order to function successfully in the targetigiton, whereas the learning needs
are what the learners need to do in order to nmeetairget needs. Hutchinson and
Waters (1987) examine target needs in terms ofsséass, lacks, and wants.
Necessities are the needs required in the targetti®in in which students

use their target language. According to Hutchiresot \Waters necessities are:

“The type of needs determined by the demands déthet situation; that is,
what the learner has to know in order to functidfeetively in the target
situation. For example, businessmen or —women nmght to understand
business letters, to communicate effectively atssabnferences, to get the
necessary information from sales catalogues anoh$c”

Lacks are the gap between the target proficieneythe language required
by the target situation, and the students’ existimgficiency. Wants are the

students’ own perceptions of their needs.

1.11.2. Situational and Communicative Needs
One of the other classifications daeds types are situational and

communicative needs. Situational needs focus ongtreeral parameters of a

3 Brown, J. D., (2001)uJsing surveys in language programn@ambridge University Press. 33
32 Hutchinson, T., and Waters, A. (1987) : op. cit5p.
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language program and involve the goals, expectidgarning styles, and

proficiency levels of learners. It also takes irdonsideration the teachers’
expectations, teaching styles and techniques. Conwaion needs on the other
hand, refer to the students’ requirement in thgeiasituation. They are concerned
with the setting in which the students will use theget language, the learners’
role in relationships in target situation, necegdanguage skills, the students’
future interactions and language tasks, and the Evproficiency that is required

by the students’ target situation (Richards, 1990).

1.11.3. ESP Materials

Material selection, adaptation, or writing is anpornant area in ESP
teaching, representing a practical result of eifecttourse development and
providing students with materials that will equigemm with the knowledge they

will need in their future life. According to Braifomlinson:

“Materials could obviously be cassettes, videos,-ROMs, dictionaries,
grammar books, readers, workbooks or photocopiestatses. They could
also be newspapers, food packages, photographs,télks by invented
native speakers, instruction given by a teachelkstavritten or cards or
discussion between learners”

The ESP course designing process involves onentagbr question: WHAT
exactly are materials used for? After having cotguldéhe needs analysis, after
having chosen the teaching theory, the teachetrohdscide what materials he/she
IS going use with his/her students. She/he hasetip@ssibilities of actually
transforming his/ her course design in teachingenedls:
« Materials Evaluation: a process of selecting frolreaaly existing
materials.
* Materials development: a process of writing newanats.
* Materials adaptation: a process of selecting andlifying existing
materials.

3 Brain, T., (1980)English for Specific Purpose8 pedagogical approach. C.P.U editions. P. 2

-



The choice of one of these possibilitiepehds not only on the result of the
needs analysis process or on the materials availébit also on the teacher’s
experience in teaching ESP courses. Materials atratuseems to be better and
handier choice for a teacher who tries to desigiE&R course for a particular
group of students. It offers him/her the possiildf choosing among many
materials developed by specialists, combining thactording to his/ her
students’ needs, of changing them according totainget situation. Materials

evaluation is an easy process.

.



Conclusion of the chapter

ESP is that kind of English teaching thatlds upon what has been
acquired earlier in EGP with a more restricted foditl aims at acquainting the
students with the kind of language needed in pagfcdomain, vocation, or
occupation. It has received much attention duéeodominance of English in the
fields of economics, media, technology, scienos, End medicine; each of these
fields requires its unique way of teaching basedhenneeds of the students. In
this chapter ESP is examined in terms of its distishing aspects from ELT and
its different types, in addition to the processnekeds assessment including its
various types and modals that are used a basiceateim the course design and
materials development. And also it discusses ther&kes of the ESP teachers

since they are the first motivator in the ESP clams.

In the next chapter, the presentation of the metlogy where we introduced the

study case will be dealt with.

.



CHAPTER TWO
METHODOLOGY

F



Chapter Two
Methodology

Introduction

2.1. The Faculty of Engineering at Djillali LiabEsiversity

2.2. The Administration

2.2.1. The samples

2.2.1.1. The Studerit®rofile

2.2.1.2. The TeachérProfile

2.3. Description of the StudehtQuestionnaires

2.3.1. Analysis of the StuderiQuestionnaires

2.4. Description of the Teachéi@uestionnaires

2.4.1. Analysis of the TeacheéiQuestionnaires

Conclusion

-



Introduction

The present chapter consists of the presentatiothedofmethodology
where we introduced the study case. It is importanimention that scientific
researches relied basically on responses of imwed informants, their answers
to questionnaires and also comportments duringssabservation.

Thus, in addition to the class observation, astjaenaire was set for
both teachers and students. The main objective gather a set of information
about how ESP is perceived and what are the méiculiies that affect either
teachers in preparing their courses and also lesaineterms of fulfilling their
streams.

This chapter is devoted to the learning situationwhich English
language is taught particularly in the Mechanicalgigeering Department at
Djillali Liabes University of Sidi Bel Abbes. Their$t section presents the
position of English as a global language, the diaasion of English usage, and
the process of teaching/ learning EST and its ingpee in the field of
engineering studies. The second section on the bdred describes the faculty in
the study occurs and the status of the English heodue main objectives of the
study.

The course is designed for final third year stuslevitose major discipline
is Engineering. Students, in general, enjoy thisire® that will make them
practitioners and course designers for specifipopses. The course guide is
meant to give them a general overview of the néiyest being in contact with
such a foreign language. It will also show them wie@ aims to attain, what
course materials they will be using and how to wtr&ir way through these
materials. It suggests some general guidelineshi®eramount of time they are
likely to spend on each unit of the course. It alsges them some guidance on
their tutor-marked assignments. The course shoelthken as self-study. They
are expected to complete it in one semester of tattwmae months with their

facilitator helping out.
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2.1. The Faculty of Engineering at Djillali LiabesUniversity

The faculty of Engineering at Djilldliabés University of Sidi Bel Abbes
consists of five different departments locatediffedent places of the university.
It includes the department of computer science,dieartment of mechanical
engineering, the civil engineering department, department of electronics and
the electrical engineering department.

The Mechanical Engineering Departmentludes a great number of
students divided in several options started froengacond year of undergraduate
studies. Like in other faculties the faculty of Ereering adopted the new system
LMD (License, Master, and Doctorate) recently, thest important thing in this
system is that it is international and the studeas the facilitation to continue
his/her postgraduate studies after having the $e@legree. The role of English as
foremost language of science and technology cootdya unnoticed in Algeria,
in which it has gained more and more attention iarsltaught now almost in all
universities and in different fields.

In the Mechanical Engineering Department, Ehgis attributed the
label of a secondary subject matter for one hout laalf per week with less
coefficient (1) and credit (1) with the other moekl The most remarkable thing
in fact is that, ESP lectures starts three or feeeks later after the official date
fixed for the beginning of all courses and it erlfore them. Besides, the
administration could not provide teachers and sttglevith the appropriate
materials (textbooks, magazines, internet and Visaids) the teacher is
responsible for designing a course, and to getquopies of it. Furthermore, the
teacher has no support outside and no adminisratelp especially about
syllabus design, he/she is responsible to desitjabsy and to provide materials
even if they are not suitable to reach studentg@atives. All these factors affect

the motivation and attendance of students.

2.2. The Administration
The data also is gained from the abtriative staff especially the head

of the mechanical Engineering Department who hasnbeorking in this
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department for more than ten years as a teachefioando years as a head of the
department. He welcomes the researcher and proviteswith the necessary
information he needs in his investigation. Teacharsl the head of the
department are all agreed that there is an absaeinae agreed syllabus of the
English module and the lack of teaching materiqlat tmakes the teaching

learning process rather ambiguous.

2.2.1. The samples
2.2.1.1. The students’ Profile

The population involves in this study hadirect relationship with the
English teaching and learning situation in the Fgcof Engineering at Djillali
Liabés University. There are forty six studentsmachanical Engineering from
both genders male and female assigns at random difflerent groups. The
department receives students awarded with the Izaceate from different
scientific, and technical streams.

The knowledge varies from one student to anothestraf them are adults
from twenty to thirty years old, the majority arégArians with the exception of
some students from Africa; their level of Englisanges from beginner to
intermediate, there is to some extent awarenesst abe importance of English
in their specialization, and of its usefulnessutffilftheir needs. Next, they share
many similarities about their needs and ambitioitt & natural varied learning
styles and strategies. In addition, they have @ssisn a week of English for one

hour and a half.

2.2.1.2. The Teachers’ Profile

The ESP teachers involved in this study are reduioeelicit information
about their perspectives on their students’ intevas, and motivation in the
classroom. Accordingly, these informants are setéct random regardless of
their age, sex, and length of experience in tlegching career. They are twelve

English teachers in four various faculties of BQjillLiabés University (economy,
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computing, medical sciences and of course EngingerSeven full time teachers

in different departments with magister degree, with a doctorate degree as part
time teachers and three with a degree of licenseiaparing, meanwhile, their

magister.

In addition, all these teachers have no speciahitig before being
teachers of ESP in the different faculties. Therate behind including them in
this study is twofold; first, to gain more relevartd in depth data since they are
the direct observers of their students and, sectondain additional guidance in
order to ensure that the research is conductedppately.

It is necessary to mention that enough time ali@sved to these teachers in
order to work out their questionnaires. The aim wabkave a large sample and a

variety of answers.

2.3. Description of the Students’ Questionnaire

The student’s questionnaire of the presentyswals addressed to forty
six Mechanical Engineering Students during one lamat half. Before dealing in
details with the fifteen question that constitute guestionnaire addressed to the
Mechanical Engineering Students, it is essentiakgphasize the fact that a
certain number of students either have partly ansdvéhe questionnaire or left
parts of the questions unanswered. Robinson mentlaat this alternative in the
use of the questionnairéThe disadvantage is that not many people will leoth
to fill it and return it.”**

One can conclude in regards with #&uits which have been reported
that those students have either felt perplexecnswar because of some points
appeared for discussion or simply because they haste understood the
guestions. Finally, the summary of the results hia@en achieved only on the

passionate students who have completed the queatien

4 Robinson, P., (1991ESP today. A practioner’s GuidéNew York Prentice Hall. p. 2

.



2.3.1. Analysis of the Students’ Questionnaire

* Students’ perceptions about the ESPoarses

Questionl: According to you, English language is considergd a

Foreign language 42%

Second language 10%

Language of communicatigm8%

In Algeria, the status of English language is ltptdefinitively as a
foreign language. Talks and other researches dtopt developing the place that
may be having this language while for many questibrsubjects it seems
improvident. 42% people think that English languagay be considered as a
foreign language while 48% enlarge their opiniortheesy affirm it should be the
language of technology. However, we notice 10%kihig English as a language
of communication. We should explain such a situmtiny the fact that the
learning process seem to appoint learners witlealidonditions. For them, it is
an additive tonus within the scientific researchedid shouldn’t be neglected as

they guide students in terms of improving their kg

Question 2:Do you have any motivation toward English langtage

In order to justify their answers, the questionéadents associate their
motivation to the need of succeeding in their #adirhey sustain the thesis that
their apprenticeship should be consistent as mogteodocumentation is written
in English. 56% students avow that they have atgresivation toward such a
language while only 12% declare they don’t have dine reasons seem personal
as they didn'’t justify their choice. About the redtthe questioned people, 32%
think the cultural parameter is the most dominasittleey communicate with
others using English. In this context, we cannohimize the psychological
aspects as students, most of them, don't feel s¢ aden dealing with English

language, especially when they are asked to produten works.
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Question 3: The problem of English language is well spread regnstudents at
university. What are the main reasons?

Within such a context, the answers were evidentlgdigable as the
informants apprehend teaching English at univerditey affirm the fact of the
previous backgrounds were not enough consideregliginat the primary and
high school levels was not correctly taught. Mdsthe questioned people (90%)
feel unable to fulfill a regular stream without lieg real difficulties. They add
they are still suffering from the poor vocabulamdancapacity to understand.
Either in oral English and the written one, thelyem is still current. Only 10%
students think they don’t have any problem with [ismglanguage.

Question 4:How do you find English in your field?

Purposeful 60 %
Difficult 40 %

Boring and useless | 00 %

When asking this question, 60% studethisught that English was
purposeful and very important in their field indénhg the reason behind as the
spread and necessity of English in scientific awhhological domains. Kennedy
and Bolitho point out:“Much of the demand for ESP has come from scientist
and technologists who need to learn English foumher of purposes connected
with their specialism.*

Whereas 40% students thought that it diffscult due to the lack of
encouragement and support in the classroom. Orottier hand, this question
suggests that it is possible to get a full apptemaof the motivation of students
related to English learning. According to Kenneaw &olitho, this motivation
corresponds to the highest level of motivation et be met in ESP students:
“Level One, the highest level, when English is regpito obtain a degree or a

desirable job or to get a promotion®

3 Kennedy, C. H., and Bolitho, R., (1984): op. citép
3 Kennedy, C. H., and Bolitho, R., (1984): op. citlp

.



So, Kennedy and Bolitho cited this matien and defined it as:
“instrumental motivation where English is seen asnaans to achieving some
practical or professional purpose)..3”

Indeed, this motivation has to be takero inbnsideration in terms of
specific needs suggested by students. Kennedy ahthd (1984: 14) consider
that: “It is possible to find out a student’s motivatiéor learning English and

match the content of the course of this motivatith,

Question 5: How do you evaluate your perception aptitudes duan English
course?

Acceptable, this is the minority’s opinion (18%)hely justify their
answers by the fact they are not always in perntac@mact with the language.
Also because of the teacher’s attitude only towhose whom feel at their ease
to ask or answer questions. In the other hand, $28ge their perception
aptitudes weak. Moreover, they feel unable to ustdaed and do activities. In

such a module, their marks are often less tharageer

Question 6: Do you think that the weekly English time teach&wyell enough?
The students’ implication within models and wayscohveying science is
insignificant. Teachers try to create among thearmers some comportments and
scientific attitudes that may help them to feebaoimous when practicing written
tasks. 70% students think the time allocated tohsac module is deeply
insignificant. As a palliative task, they hope thadre English courses should be
consequently planned. Therefore, 30% studentsveetigat English courses are
not so important rather than technical modules.yTgrefer more directed works

and Engineering practices.

37 Kennedy, C. H., and Bolitho, R., (1984): op. citl{@
® Kennedy, C. H., and Bolitho, R., (1984): op. citlg

.



Question 7:Do you have any difficulties in understanding stifendiscourses in
English?

Yes | 80 %
No 20 %

The majority of students 80% found it difficult tonderstand scientific
discourses in English and they have suggested pragice in the classroom to
be able to write and understand scientific terminglish. They also hope if their

teacher could simplify texts and use accessiblaholary.

Question 8:Do you think that ESP will be useful for you?
Yes 100 %
No 00 %

All students think that ESP courses are usefulabse they need it in oral
and written communication i.e. being able to readtemals that they may
encounter when using the internet, to provide amswduring classroom
discussions and exams, to prepare presentationsamodto write technical

reports.

Question 9:How important for you to read, listen, speak, amie in English?

Very important 76 %

Important 20 %

Less important | 4 %

All the students answered that the four languagks skere very important
to learn in their field due to its importance aret@ssity during their courses and
professional lives when the language skills wereded such as reading articles,
taking notes during meetings or seminars, and nygritiechnical or projects.
Therefore, 20 % students think it is just importaiso we notice that only 4 %

don’t rely on English language to realize theithtacal activities.
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Question 10: How well do you think you need English to be sssful in your
field?

Very well 90 %
Well 8 %
Not very well 2%

To this question, 90% students think that they htovde very well in
English, they said that this era of globalisatiorgksh is the demand of the time.
Thus, we get 8% of questioned people thinking wekded as a language of

success. Only 2% didn’t express themselves.

Question 11 Through which of the following materials do you feneto learn?

Videos 60 %
Text books 5 %
Dialogues 15%
Articles 20 %

When asking about the teaching materials, 60% stadaeferred the use
of video in which it is one of the most importanideo visual materials that help
them to study the language in their real conte@% Xtudents preferred to learn
through articles since it helps to practice thedmeg skills such as summarizing
and taking notes, and the others (15%) choosegliakwhile learning because it
helps them to speak in front of the audience. 8y students think that text

books may probably help them to learn.

Question 12:What types of tests do you prefer?
Oral tests 50%
Written tests | 50%

.



50% students preferred oral tests and the othexfenped written tests
because they think that it was the easiest and ¢fa the opportunity to

practice the language orally.

Question 13:Are you motivated to learn English?
Yes 30 %
No 70 %

70% students think that they are not tpedy motivated towards using
English for their studies providing the reasonstfair lack of motivation as the
lack of teachers support and efforts and alsoabk of practice in the classroom.
They enlarge their opinion by the fact English we efficiently considered
during the periods before university (notably meldhd high schools). However,

30% feel motivated to learn English as it helpsrihie resolve plenty of duties.

Question 14:How do you find your teacher methodology in theessfoom?

Inaccessible 70 %
Hard 20 %

Encouraging | 10 %

Seemingly, we feel, through questioned people arssvgtudents are not
totally satisfied about their teacher’'s methodolagyhe classroom. They argue
the methodology used was very boring and thereamaabsence of the teaching
materials. So, we noticed that 70% students thivk teacher’'s methodology
inaccessible. They justify through the fact thatsitreally boring to attend an
English course. 20% of them think that it is hasdleey present a lack in terms of
vocabulary and can’'t understand. Thus, 10% thiait the methodology used is
well chosen and encouraging perhaps because th&gmienglish language more

than the others.

.



Question 15:What types of activities you need to practice?

Answering questions 10 %
Filling the gaps 30 %
Role plays and dialogues 5%

Summarizing and taking notes | 40 %
Matching 15 %

40% students prefer to practice the activities whiarizing and taking
notes since it helps to develop the language skilsading, listening, speaking,
and writing) whereas 5% students prefer role plagd dialogues because it
helps them to speak in front of the audience, by d5% choose matching
words. Answering questions is the activity chosgrobly 10% students as it is
considered as a habit. They justify their opinigntte fact they were practicing
such an activity since they were pupils. 30% sttelgoreferred gap filing

activities and think it is an accessible method.

2.4. Description of the Teachers’ Questionnaire
The questionnaire is a series of questioaguently used in quantitative

research. It is a valuable method of collectionidewange of information from a
large number of individuals. The questionnairels® @ne of the most useful tools
which are often perceived as partly valid reseamstrument to elicit information
from the informants; the case, here, of the ESEhig, at different departments
where English for Specific Purpose is taught. Adomy to Nunan:“A
questionnaire is an instrument for the collectidndata, usually in written from
consisting of open and/or closed questions andrgit@bes requiring a response
from subjects.®

Accordingly, the advantages underlying the use oéstjonnaire in any
research work can be specified and summarizeceifollowing headlines:

- It covers a large number of participants;

- Itis standardized and easy to analyze;

3 Nunan, D. (1992): Research Methods in Applied Listics. Oxford University Press, p. 231

.



- Itis not time consuming;

- Anonymity has given the informants more confidemtgch may lead

them to give more honest questions.

The reason behind choosing this questionnaire @ataa collection in this

research was to investigate teachers’ point of wawheir students.

2.4.1. Analysis of the Teachers’ Questionnaire

» Teachers’ perceptions about their students’ motivaon

Question 1: Why do students of scientific and technologicaldeneed English

in general?

To pass their English courses 80%
To interact with other people from different cuttar | 15%
For their future career 5%
For training 0%

Since English today is the dominant language afre@ and studies, it is

necessary to learn it for various purposes. Moshefteachers (80%) agreed that

scientific and technologicatudents need English to pass their English courses

Few of them (5%) think the reason is due to theedfor their future careers.

Thus, 15% of the teachers’ informants believe thagreat number of their

students need English to succeed communicationdiar @o interact with foreign

people from different cultures.

Question 2:Do you use other languages during teaching ESP?

Always 75%
Sometimes 15%
Never 10%

.



In response to this question, the majority of teash{75%) said that they
used other languages when teaching English. Tresgudges are French and
sometimes Algerian Arabic because their studems fsome difficulties in
understanding the exercises in English but espegaidlen dealing with scientific
terms. Only 15% of the questioned teachers say Swyetimes use other
languages particularly when students are blockédcanldn’t assimilate the used
words and their meanings. While 10% teachers affiney never use other

language except English when presenting their esurs

Question 3:Do you think your students are motivated enoughatol English in

their scientific field?

Yes 20%
No 80%

80% of teachers are not satisfied about their stisd@otivation, they said
that their students didn’t show any interest towahrning English, they were
absent for many sessions. Moreover, they werentetdsted about the classroom
activities and the homework. They realize their nggacomportment once they
failed within language module. Whereas 20% of thestjoned teachers say they
discover a great interest among their studentsy Tstify by the fact they

always use simple topics, easy words and accessbbkbulary.

Question 4:Do you have the opportunity to change the EnglighaBus?
Yes 95%
No 5%

Almost all ESP teachers in the Mechanical Engimgebepartment (95%)
say that they are independent enough to introdhaages in the syllabus, and in
many cases they were obliged to organize their ®yhabus where the
administration give them some great titles, biggdinand ideas about the whole

programme. They try to adapt the courses accoririgeir students’ level after
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organizing a testing level at the beginning of thear. 5% of them feel

uninterested in applying changes on the programme.

Question 5:Is the department equipped with the adequate tegcmaterials
(language laboratory, tape recorder, etc.)?

Yes 5%
No |95%

A big majority of teachers answered that their Dapants among their
respective faculties are not well equipped with dperopriate teaching materials
such as tape recorder, visual aids, language ladvgrand textbooks which
makes the teaching/learning process of ESP diffiand affects the teachers’
methodology in the classroom and especially theestts’ motivation to learn
English. They noticed that they are still usinghaic method based on board and
chalk, sometimes on printed courses. Only 5% beliavtheir own initiative to

bring proper material in order to succeed an edffitieaching.

Question 6:Do you think that teaching ESP requires speciahoulogy?
Yes 100%
No 0%

When asking about the ESP methodology in the aassrall teachers
(100%) answered that teaching requires a specitdadelogy, according to them
ESP differs from general English (GE) courses bsedt deals with the most
specific, important, and needed information by stid rather than the students
who learn English language generally. They addesb dahat teaching ESP

requires special motivation and support.
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Question 7: Are you motivated to try new methods and technigue&SP

teaching?

Yes | 80%
No 20%

80% of teachers answered that they didn't folloWedent methods and
techniques during teaching ESP; they said thatithe allocated to the English
sessions was not enough which caused many hindraand affect their
methodology in the classroom, in addition to theemize of the teaching materials
that affect the students’ motivation and inter€stly 20% believe they can make
things different as they always try to choose nawc@sses and adapt new

methods according to their students’ needs.

Question 8 Do you think the ESP courses you provide arellfntfi students’

needs?

Yes 20%
No 80%

80% of teachers said that the students’ resulthenexams didn’t show
that the ESP courses were fulfilling their needemhs the other 20% think that

the ESP courses were. The secret is the absemeetiohtion and interests.

Question 9:Are you satisfied about your students’ achieventents
Yes 40%
No 60%

When asking about the students’ achievements, 4@%hers said that they
were satisfied to some extent with their studeatsiievements whereas the other

(60%) were satisfied about neither their motivatian their exams results.
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Conclusion of the chapter

When talking about student perception of ESPs mhecessary to mention
that the major findings from both questionnairesl apen-ended questions
indicated that the absolute majority of studentgeweot satisfied with their
overall English competence. Among students from wWaeious faculties of
sciences at the Dijillali Liabes University, writingas regarded as the most
difficult task and speaking was considered the nnogiortant language skill to
their future career. As for the existing ESP cosirsaly one third of the students
agreed that current ESP courses were of modeiféitutly.

Few students thought positively of the relatiopsbetween ESP courses
and their future career than those who held negatiewpoints. In addition,
approximately half of the students considered ecurteSP courses practical and
beneficial to their future career. Among the MedbahEngineering English
language skills, reading benefited the most fronf BE$truction in the view of
the students. In the future, students expected&8&t would be a required subject
and more instruction hours should be applied to.ESP

Further, they suggested that the content of ES#Pses should focus more
on the knowledge of the specialized field than ostdring general English
language skills. They also suggested that the adtrators should work harder
on improving the speaking ability of students. Morer, they hoped that the
student needs should be taken care of prior teetbbseacher when planning ESP
curriculum. According to the teachers, the most wmm activities involved in
ESP class were reading the prompts for the Enggisih writing, and listening and
speaking, respectively. Though speaking was leen afivolved in ESP class, it
was regarded as the top priority of ESP learninghleymajority of students.

However, teacher perception of ESP is seen diitareamong such a
research as a majority of them recognized the reiffees between EGE and ESP,
but they agreed that Basic English language skiise critical to students’ ESP
learning. An overwhelmingly majority of them thougthat students’ overall
English competence was acceptable, though it wagauwd enough to meet their

academic needs. Among the Mechanical Engineeringjigbnlanguage skills,
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writing was regarded as the most difficult task fbe students, reading was
considered as the most important one for studdigisl of study, and listening
and speaking were ranked most important for theuré careers.

More teachers’ agreed that the difficulty and nnstion pace o ESP were
moderate in current ESP courses. The content optbesent ESP courses was
considered practical and beneficial to the studdutsre careers. More than half
of the questioned teachers thought that the ESPseslare interesting. Among
Mechanical Engineering English language skills, ciesis considered that
students’ English speaking received the most berfesim ESP instruction,

different from perception of students.

In the next chapter, the research findings on siemgalysis will be

presented.
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Introduction

This chapter presents the research findingsesds analysis through a two
qguestionnaires survey, among teachers from varfagslties within Dijillali
Liabes University of Sidi Bel Abbes: economy, ergiring, computing and
medical sciences, also students, exclusively from Mechanical Engineering
Faculty at the same university. The students wdrseiwed in their natural
settings i.e. the classroom. Furthermore, the mesg®o of both teachers and
students were analysed for more clarification. Mwex, the present chapter
portrayed the conclusions and discussions of then rfiadings the students’
needs, lacks, and wants to be taken into considerahile designing the English
curriculum.

It also reports the conclusions of the data anslgkihe present study. The
purposes were:

I.  To investigate Engineering department’s studergstgptions of their

abilities, difficulties, and expectations of ESP;

ii. To explore teacher’s perceptions of student Englsimpetence and

difficulties, and teacher expectations of ESP;
iii. To examine the differences in perceptions of ESfvéxen teachers
and students.

As mentioned before, we expect to compare the vadly bf teachers and
students view learning and teaching ESP. Teachggested that ESP should be
a required subject. Further, they also suggestethose suitable teaching
environment with a smaller class size and sufficiastruction hours. As to the
content of ESP, the teachers thought that morataite should be paid to the
specialized content rather than General Englisraddition, they perceived that
student needs should always take priority overrsh&hen developing ESP
curricula. Therefore, students’ perceptions wegaificantly higher than teacher
in need to improve writing ability, the inadequaoy their overall English
competence, and in listening, which they regardedree of the most important
skills but a less difficult one in ESP learning. @me other hand, teacher

perceptions of the moderate difficulty of currei@HEcontent, the benefits of ESP
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courses, and their beliefs in the similarity betwdeGP and ESP were much
stronger than those of the students. As for thegeative ESP curriculum, the
students had a much stronger sense than the teamihéne need to focus on their

specialized field, and on obtaining help from teashin listening.

3. Problems and Challenges of ESP

ESP is usually designed to fulfill the diverse aeef learners in specific
contexts. It is more problematic and complicateahtits counterparts, EGP. The
ESP courses vary in goals, contents, methodologresjnstructional approaches.
There are thus a huge variety of issues and prabiantESP courses. Previous
studies have investigated the problems and chateingvolved in ESP classes,
including students’ inadequate English languagellsskiMost of teachers
mentioned that learning difficulties toward ESP dtee to instructions hours,
large class size and low motivated learners. Aliheim are regarded as negative
factors that affected the effectiveness of ESP.

3.1. Students’ Competence and Difficulties toward &P

ESP is designed to meet specific needs of learheesners are expected
to perform with adequate language skills in taggefations at the end of the ESP
courses. However, the performances of ESP learhav® been considered
unacceptable or poor in many cases. Students’ lbvé&mglish language
competence has usually been considered the indichtbe success or failure of
English learning. Some teachers imputed the lowiezement of ESP to the
students’ poor English language skills were inadéguo cope with the ESP
courses, and made ESP courses inefficient.

By contrast, the students often declare themsdivdse suffering from
learning difficulties, which makes them perform lyaih ESP class. Some
researchers also reported that students suffer igEaming difficulties relating to
the content of ESP (Gatehouse, 2001). The studeaglifficulties participating
in class discussion, asking and responding to munsstand general listening

comprehension. Learners have difficulty coping wite ESP courses because of
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weak English skills. The weakest language skills @lso linked to inadequate
vocabulary used by teachers.

The content of ESP is also regarded as one dhthers affecting the ESP
learning. The difficulty level of the content shdude accessible and acceptable to
learners, as most learners lack general Englidls.skurther, the activities in the
ESP class should be applied based on the learnoads gand should be

meaningful in relation to the specific purposeldit target subjects.

3.2. The Role of the ESP Teacher

To consider the role of the ESP teachemparticular, to consider in what
ways the ESP teacher’s lot differs from that of @eneral English teacher. It is
stressed a number of times the need to see ESk \high context of language
teaching in general and this applies as much tordte of the teacher as to
materials and methodology. Nevertheless, therampertant practical ways in
which the work of the General English teacher dr@dESP teacher differ.

Firstly, it will be clear that the ESPabtker’s role is one of many parts.
Indeed Swales (1985) prefers with some justificatto use the term ‘ESP
practitioner’ rather than ‘ESP teacher’ in orderrédlect this scope. It is likely
that in addition to the normal functions of a ctassn teacher, the ESP teacher
will have to deal with needs analysis, syllabusigtesmaterials writing or
adaptation and evaluation. The second way in wkiSP teaching differs from
General English teacher is that the great majafitiZSP teachers have not been
trained as such. They need, therefore, to orienthmselves to a new

environment for which they have generally beeipi#pared.

3.3. Other Factors Affect the Effectiveness towar&SP

Apart from the issues discussed above, severabria@lso potentially
affect ESP instruction, such as large class sizegdrlevel, insufficient teaching
time and students learning attitudes. Large clesis common to many parts in

the world. Too many students in a classroom makaril to give enough practice
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to individual students. Therefore, teachers indactpsses tend to require less
participation than in smaller classes.

In addition, many of the ESP classes are mixelityalkither in language
level or in subject speciality. The differencessitudent abilities will make it
difficult for teachers to set appropriate standamds to adjust materials. As a
result, the effectiveness of ESP teaching will imeinished.

Further, ESP courses in many universities areidered electives. The
total quantity of time allocated for ESP instruatis always insufficient, which
makes ESP class instruction inadequate. Unintetestedents with poor

participation are another negative factor makind lffective.

3.4. Perception and Expectations toward ESP

ESP is designed based on the learners’ needs afsviThrough need
analysis, learners perceive their needs and exgresexpectations of ESP class,
while ESP practitioners perceive learner needs expkctations, and develop
authentic materials to fulfill the specific need learners in particular contexts.
Students’ perceptions of the requirements and neédbeir target situations
strongly influence their receptiveness to ESP liegtn

Student needs are perceived by teachers basdterexpertise in either
their knowledge of English and subject area, oir thwerking experience in the
real world.

However, there are always gaps produced betweschdée and student
perceptions, or between the instructions and tlggirements as they actually
happen in the real classroom context. Thereforeyses as they are finally
devised may be different from the analyses and rasp be regarded as
inauthentic.

Further, the similarities and the differences ight of the perceptions
between instructors and ESL students were obseiMaeir findings show that
there was considerable variation in student regmmegarding the difficulties
they encountered and the importance of specifiguage tasks and skills across

students’ major, class levels, status, mother tesgand gender. In addition,
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student response was dramatically different froosé¢hof instructors in ranking

specific language skills.

3.5. The ESP Practitioner as Teacher

ESP is a practical discipline with the most impottabjective of helping
students to learn. However, the teacher is nofptireary knower of the carrier
content of the material. The students, especialigre the course is specifically
oriented towards the subject content or work thelesits are engaged in, may
know more about the content than the teacher. @aeher has the opportunity to
draw on students’ knowledge of the content in otdegenerate communication
in the classroom. When the teaching is a spectficse on, for example, how to
write a business report, it is important that thacher adopts the position of the
consultant who has the knowledge of communicatiocactires but needs to
“negotiate” with the students on how best to expltirese practices to meet the

objectives they have. The relationship is much nod@ partnership.

3.6. The ESP Practitioner as Course Designer and Ntial Provider

Since it is rarely possible to use a particulategk without the need for
supplementary material — sometimes no really sl@tahblished material exists
for identified needs — ESP practitioners often hi@vprovide the material for the
course. This involves selection of published mateadapting material if it is not
possible, or writing it. ESP teachers also needswess the effectiveness of the
teaching material used whether it is publishededi-gublished. However, since
the teachers are encouraged by their employeesit® mew materials there is a
danger of constant re-invention of the wheel; athvg®s of published materials

are ignored even when they are suitable for a gsteiation.

3.6.1. The ESP practitioner as a Researcher
Research has been particularly strong in the arémglish for academic
purposes (EAP). Regarding the research into Endishbusiness purposes

(EBP), there is a growing interest in investigating genres, the language and the
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skills involved in business communication. ESP ptiacers need, therefore, to
be in touch with research in different areas of H&® EBP, EST, and ESS to
include and use the findings of research in his gwumation to better cope with

the learners’ needs. According to Dudley-Evand:et a

“An ESP practitioner has to go beyond the firstggaof needs Analysis -
Target-Situation Analysis (TSA) which identifieg target events, skills and
texts-to observe as far as to observe as far@ssiple the situation in
whichA%tudents use the identified skills, and as@lyamples of the identified
texts.’

3.6.2. The ESP Practitioner as a Collaborator

It is believed that subject-specific work is ofteast approached through
collaboration with subject specialist. This mayatwe cooperation in which ESP
teacher finds out about the subject syllabus irma@demic context or the tasks
that students have to carry out in a work or tecdirsituation. Or it may involve
specific collaboration so that there is some irdégn between specialist studies
or activities and the language. It might involve tanguage teacher specifically
preparing students for the language of subjectitestor business presentations.
Another possibility is that a specialist checkscomments on the content of the
teaching materials that the ESP teacher has prkpare

3.6.3. The ESP Practitioner as an Evaluator
The ESP practitioner is often involved in varioypds of evaluation-
testing of students, evaluation of courses andhtegcmaterials. Tests are
conducted to assess:
a) Whether students have the necessary language dlsdtskundertake a
particular academic course or career which is ingmbrin countries such
as UK, USA, Australia where large numbers of inddional students do

postgraduate course or research and need interalyioequired tests, e.qg.

40 Dudley-Evans, T., and St John, M. J., (1998): Dawelents in ESP. A multidisciplinary Approach. Caige University Press.
p.15
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International English Language Test Service (IEL TI®st of English as a
Foreign Language (TOEFL).

b) The level of their achievement- how much studerst¢ehgained from a
course. Evaluation of course design and teachingmais must be done
while the course is the being taught, at the enthefcourse and after the
course has finished, in order to assess whethesttitkents have been able
to make use of what they learned and to find ouatwhey were not
prepared for. Evaluation through discussion andy@ing needs analysis

can be used to adapt the syllabus.

3.7. Stressing the Course Content

One important feature of ESP coursélle close attention that is paid to
students’ needs and what they plan to study. Tist $tage in an ESP course
design is to find exactly why the students areregy English and therefore, what
language skills they will need. Identifying andes#ing the content for an ESP
course is not a free process while taking into antanformation about the
students’ needs, and goals the ESP teacher iipdkition to determine which
aspects will be included, emphasized, integrated,used as a core of the course

to address ESP students’ needs and expectations.

3.7.1. Developing the Teaching Principles and Metldology

Teaching principles and methodology includes thee ammpetences and
skills of the teacher, the results of the needslyaisa curried out in the
professional community, and the fundamental priesipf teaching and learning.
Thus, methodology is also of crucial importancenc8i ESP courses aim to
develop linguistic skills relating to particularbsgyes of activity, not only the
nature of the linguistic items introduced, but thvays in which they are
introduced and how they are practiced, are higigiyicant.

The most important role that the E&&cher has to play in this context is

to encourage an open atmosphere in the classroomake participation possible
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and negotiations central, it is also essentialfion/her to explore alternatives

with the students about their learning program.

3.7.2. Increasing Scientific Students’ Motivation

Motivation is an essential factor that plays ganeole in achieving many
fundamental goals in the students’ academic antegsmnal settings. It is the
pushing wheel of the learning vehicle that studeidis to reach their educational
objectives. Motivation is defined as the orientate student has with respect to
the purpose of learning a second language (Croo#sSahmidt, 1991). It is also
related to the drive to do something. It is thecéothat pushes us to do things.
Moreover, motivation is defined by Lokie (2011) the desire to engage in an

activity out of curiosity, interest or enjoyment.

3.7.3. Teaching Creativity in Scientific Streams

The profession of engineeringndads that engineers recognize,
validate, and solver problems on their own or thgitoueam work, more
importantly they need to demonstrate original anelative mind to meet the
advancing goal of the engineering profession tagesew products or systems
and improve existing one for the benefit of humadkiCreativity is the ability to
create meaningful new ideas, forms, methods, ind&apons etc. This definition
stresses the creation of something innovative aseful from pre-existing
knowledge experience in which creative engineergeha be able to explore
information and generate novel solutions to spe@fgineering problems or to
the production of a unique product. The crucia¢ riblat the ESP teachers need to
play is engaging, activating, and encouraging orgxatn the classroom through

using different strategies

3.8. Designing Challenging Tasks
One of the best ways to increase studembsivation in the classroom is to
design different tasks that stimulate learningseastudents’ interest, and build

positive attitudes toward leaning English. Thes&gare as follow:
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a) Reading Club
Students are devised to form readingdp ¢h their classrooms. Reading
club members are asked to read technical repcetsspapers articles regularly
everyday they are asked to discuss the newspap®&rs half an hour either in
break or leisure periods. Each member has to reaemaarticle that has to be
discussed in their club. If anything is very intneg either articles or books
concerning their field of study, they can take teimutes time to present in the
classroom. These activities may equip students il English language
proficiency, develop the interaction between stislenside and outside the
classroom and keep them in touch with the latessne
b) E- mailing
Although most engineering students use e-maiir tdaily lives, few of
them using it in English. E-mailing is an importadtivity within the business
world today; individuals in different professionsead to use e-mail in order to
send electronic messages and documents. For thAsongit is important to
include the practice of e-mailing in the ESP clasdeor example, the teacher
suggests a funny way to write more e-mails in oegsi®n; student may send
short “e-mails” written on scraps of papers to eamther to make new
arrangement, e.g. making an appointment, or hamegting. The student who
has made new arrangement in fifteen minutes isvtheer of the game.
c) Definition of Terms
In this activity students are asked to deal witifietent technical terms
concerning their area of specification. For examplee student is asked to list
number of characteristics of a given object toHas/classmates but without
saying its name, and then, the students’ tastx guess the name of the object
from its characteristics as the following: the sdsaid: “the largest satellite in
the scholar system in which men had mad mannedni@hétrom this definition
students guess that he/she is describing the “moon”
d) Teaching Diverse Students
The competent ESP teacher has to ursshetghe diverse characteristics

and abilities of each student and how individuasedop and learn within the
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context of their social, linguistics, and academmnperiences. She/he needs to be

aware about how each student constructs knowlexggiire skills, and develop

effective and efficient critical thinking and preloh-solving capabilities, in order
to identify their needs. In this regard the ESRhea has to

% stimulate prior knowledge and links new ideas teady familiar

ideas and experiences.

% plan and design instruction based on content areavledge,
diverse student characteristics, student performardata,
curriculum goals, and the community context. She#eds to plan
for ongoing student growth and achievement, and dis
understand how to adjust plans on outcomes datayedis as
students’ needs, goals, and responses through:

% identify prerequisite skills, concepts, and vocabylneeded for
the learning activities.

% create short-term and long-term plans to achieeeettpectations
for students learning.

% analyze and use student’s information to desigtrungon that
meets the diverse needs of students and leadsgmngngrowth
and achievement.

% incorporate experiences into instructional practitieat relate to
student’s current (learning) needs experienced@future (target)
needs experiences.

% work with the subject specialist to adapt and modistruction to
meet individual students’ needs, develop or selegdevant
instructional content, materials, recourses, anGhtegies for
differentiating instruction.

% manage Classroom Climate and Operation:

D)

One of the most important roles for the ESP teathdo structure a safe and
healthy learning environment that facilitates sdfffeacy, positive interaction,

active management, and self-motivation. They haveake of his/her skills for
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communication and mediation in order to create sitppe learning environment

where students have the opportunity to use langumaigéeraction such as:

% Building students’ self-confidence to communicate;

% Using strategies to create a smoothly functionegying community in
which students assume responsibility for them, igipgte in decision-
making, work collaboratively and independently;

% Using a variety of effective behavioural managemedathniques
appropriate to the needs of all students that declpositive behaviour
interventions and supports

% Using appropriate technology, and engaging purpb$edrning activities.

¢ Managing to change the classroom routine and tbeegiure without less

or significant instructional time.

3.8.1. Vocabulary Teaching

Teaching vocabulary especially in ESRrse is becoming a challenge
task for the ESP teachers. Vocabulary is insepanadnit of any teaching syllabus,
and needs to be taught in a well-planned and redpalsis. A good mastery of
vocabulary is essential for ESL/EFL students espgcior those who learn for
specific purposes. Let’'s name two important techeggof teaching vocabulary in
ESP.

3.8.2. The Presentation Techniques

The aim of the presentation techniques is tabéish the basis meaning
and the correct form of the word in the student'smmory. It is important to
decide which form is suitable for a particular attan. It is often possible to use
visual techniques such as objects and picturesusecactions are better than to
be presented by gestures or by mime. There arevalbal techniques involving
the use of the synonyms (words with similar meapimgtonyms (words with
opposites meaning), and scales. Moreover, withinkermediate students it is

beneficial to use concise definition, explanatiexample of type, and context, it
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is possible to use translation. At intermediateslevt is helpful to use discovery
techniques. They employ the student’s previous kedge and activate the work
with words. In order not to discourage the studeihis teacher’s presentation of
ESP vocabulary has to be interesting, not comgd;amotivating, memorable,

and amusing.

3.8.3. The Practice Techniques

The aim of this technique is to store thew word in the long-term
memory and to turn passive vocabulary into activeabulary through teaching
vocabulary learning strategies. In order to devetop ability to learn new
vocabulary for both general and technical vocalyuler learning ESP, the
students need to be aware about the importancangluage learning strategies
and be trained to use them appropriately. Vocabpulearning strategies are
subcategory of language learning strategies.

Most effective strategies in ESP vocabulary teaghand learning are;
diagrams, mind map, word trees, grouping words blvigy or process, by
categories (building materials: stone, sand, wobg)word families (to build,
builder, building), by topic (at a building sit)yronyms, or antonyms. These
strategies can be practised through different typesctivities: filling gaps
sentences, matching words to other words, replasimgls with their synonyms
or antonyms, memory games, using prefixes andesffim build new words form

given words.

3.9. Methods and Activities of Teaching the FouBkills in ESP
The main aim of teaching ESP is to provide stuslemth extensive
systematic and well integrated practice in the potisle (writing and speaking)
and receptive skills (reading and listening) neagss for successful
communication in both oral and written forms. Depehg the language skills
among ESP students is a matter of how to activetestudents optimally in their

work with adequate material, exercises and assigtsme the classroom.
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3.9.1. Writing
Writing is related to critical thinking and good itmg skills improve
academic performance. ESP students as well ESPseurave some unique
needs and issues when it comes to writing, andinedetter approaches to
improve students’ writing skills. The advantageshim writing activities are that
they give the students time to correct it. Writisgalso an activity that supports
the development of oral skills. In this regard uwgt exercises need to be given
frequently and relevant to the subject area (ermgf Bummarized of research
article, newspapers article, technical reports,tings, and product presentation).
To teach writing skills, the teacher badpase his/her courses on students’
needs. They need to be able to:
* Summarize materials which they have read.
% Take notes on lectures or readings.
+» Compose coherent paragraphs on familiar topics.

«»» Write short letters in standard format.

/
0‘0

Fill in application forms.

*

D)

*

Write captions to describe diagrams, tables, aaglg.

L)

D)

0‘0

Write a technical report, an assignment or project.

On the light of these needs, some activities aggested to teach writing such as:

s Writing exercises which include dictation and coetian of close or fill-
in-the—blank.

% Sentence-combining exercises require studentsrtic@ short sentences
into longer ones. This gives them practice with boration and
subordination.

+ Reordering jumbled sentences helps students builderstanding of
paragraph structure.

% Note-taking exercises give students practice recegrdguide them in
developing good note-taking style, and teach thkat when they take

notes, they must include: content words, importdi@grams, correct
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figures (such as percentages, quantities), transiti expressions,
appropriate abbreviations and symbols.

% Summarizing exercises: can be combined with readingtudy skills
assignments. Such exercises can also be used telodegkills in
paraphrasing, and to caution students againstaplagi.

% Writing description: can include descriptions obstances, places, objects,
how to write faxes, e-mails, reports, presentatiotes, or interpretations

of illustrations, graphs, and charts.

3.9.2. Reading

Reading has always been regarded asmgoriant skill in teaching
English as a second foreign language. The readifigiss important because it
stimulates thinking, compels students to analyze eniticize. In other words,
reading help effective communication. Reading i phimary channel through
which students will progress in English; two typéskills are needed in reading:
simple identification skills (decoding) and highvéé cognitive skills such as
analyzing, synthesizing, and predicting. The teachading program has to work
on two levels to develop both types of reading fasktensive and extensive
reading. Intensive reading is a close analysissifat passage and can be used to
develop vocabulary, grammar, and comprehensioneriSite reading on the
other hand is a faster reading of longer passagetevelop understanding of
writer's organizational strategies, to improve speeading, and to focus on the
main ideas.

Moreover, fluent reading depends omnprily knowledge of vocabulary
and subject matter, and also on knowledge on grditahatructure. Vocabulary
development, then, is an important aspect of rgad&velopment. The students
will need to develop a good vocabulary in Englishorder to be good readers.
Teaching reading in ESP requires the teacher terdiit methods and activities
in order to develop the ESP students’ readingsskitid help them expand their

business knowledge.
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3.10. Training EFL Teachers for ESP Teaching

Teaching ESP requires a special agprt@the training of teachers who
are supposed to teach English through content &irall, EFL teachers need to
be provided with the necessary knowledge and toofkeal with students’ special
field of study, because they ate not specialisthenfield, but in teaching English,
their subject is English for the profession and thet profession in English. They
are expected to help students, who know their stlgetter than them, develop
the essential skills in understanding, using, aragnting authentic information

in their profession. According to Valdes:

“A better command of the target language by thehea is a necessary but
not a sufficient condition. Teacher training, ftyetn, includes an important
element of methodology classroom observation, nadgertrial and
development, and so of*.

Training as a process underlines two phases, shat say, pre-service and in-

service-training courses.

3.10.1. Pre-service Teacher Training

In order to function adequately as a lteacan ESP practitioner should,
first of all, undergo a pre-service general tragnphase by which he is required to
attend lectures, including a variety of sciencegtvinevolve around the teaching
of English as foreign language (TEFL) as it is ¢thse in Algeria. In this phase, a
prospective ESP teacher should be equipped withouads training which
includes: phonetics, linguistics, psychology, pexpg methodology and so forth.
Moreover, he/ she has to undertake a “specialiding”’ where areas such as
needs analysis, syllabus design, material productigpecialized language
“terminology”, must be carefully addressed. At ldmtt not least, practice is

almost needed.

o Valdes, J. M., (1986)Culture Bound: Riding the Cultural Gap in Languabeaching Cambridge University Press. 103

.



3.10.2. In-service Teacher Training

As it has been discussed above, pre<ertraining is of paramount
importance for prospective teachers. On the othadhfor those who are already
involved in ESP teaching situations, in-serviceiniry teacher training will
constitute a great aid for them. This can be adddtirough attending workshops
and seminars by which they seek to cater for abetibfessional development.
In the same line of thought Savas writét:anguage teaching and prospective
teachers can attend professional development wopsshto let themselves

acquire a second field of expertise, such as meelie@ngineering or law*

3.11. Pedagogical Implications

Knowing the benefits and shortcomings of ESP uasion based on the
findings, the present study would like to providen® suggestions for future ESP
pedagogy. First, both administrators and ESP pi@aogirs should put more effort
into improving the foundation of Basic English skihmong their students. They
should reconsider the learning objective basedhendarner ability and provide
ESP courses specific to learners’ proficiency lev8econd, learning material
should be relevant to learners’ specific needs, thedteaching pace should be
flexible. Thus, the ESP teachers should work hargrovide authentic materials
to the learners.

In addition, a placement test should be admirestéo groups of students
by language level before applying for ESP courgéisen the learners work with
others of similar language level, capable learcars advance at their own rate;
while less capable learners can work at a slowee pathout too much pressure.
The class size should be moderate to allow theh&zacto provide sufficient
practice in English language skills. The lengthtiofie spent receiving ESP
instruction should be expanded, as it impacts tlilecitveness of ESP

instructions.

2 Savas, B., (2009) Role of functional academicditgin ESP teaching: ESP teacher training in Tufkegustainable
developmentJournal of International Social Researgh 403
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Finally, the ESP teachers, as both the teacherstadents participating in
the study agreed, should be knowledgeable withaal gommand of the English
language and to some extent familiar with speadliknowledge. If this demand
cannot be achieved in short term, the English t@&ckand subject teachers
working together will solve the pressing need o #hortage of eligible ESP

teachers.

3.12. Limitations of the Study and Suggestions fdfurther Study

The present study is limited as it examined the EQRses only within a
technology university setting. In addition, the jgals were limited to a small
number of students (46) and faculty (4). The situest probed in a single learning
setting might be too narrow to robustly describéESstruction at all technology
universities in Algeria. Therefore, the results main be generalized to the
majority of populations in other cultures or edima&l contexts. Further, the
items of the questionnaires and the class observatiocess were restricted to
the purposes of the present study only. They didcower all aspects of ESP
situations. Thus, many other aspects of ESP isseesain for further
investigations.

Suggestions for further research include: (1) imwg participants of
different contexts; (2) examining the factors shaping the effectiveness of ESP and
proposing possible solutions to problems; (3) investigating the impact of
collaborative teaching in different learning contexts; and (4) clarifying whether
students at technological and vocational univesiitn Algeria are ready for ESP
courses.

ESP is problematic and complex. It is hoped thatenresearchers will
contribute their efforts to understanding ESP ar@ppsing suggestions for the
academics, ESP administrators and the MinistryighHEducation and Scientific

Research officials who make policies for Englisirfeng and education.

.



3.13. The Suggested Syllabus for Third Year of Me@nical Engineering

The syllabus is the specification of @mttfor a single course or subject. It
is a working document that can be used flexiblynmaximize the aims and
processes of learning. The syllabus is also defased statement of the plan for

any part of the curriculum.

Titles of Grammar Function Vocabulary Language
Lectures Skills
What is -Adverbial - Expressing Word Structure Reading
Mechanical Clause with Opinions - Compounding Comprehension
Engineering? | “Because” - Answering - Affixation
- Linking Verbs | inquiries - Nominalization

-Indirect Understanding and Definition and Formation of simple
Basic Arithmetic | Imperative Verbalizing analysis sentences (Writing)
Operations - Comparison common symbols
and Contrast
-Should in Understanding and Logical connectors | Formation of simple
advice and verbalizing used to link clauseg sentences (oral and
Numbers obligation numbers. and sentences written)
Adverb of (therefore, as
manners result...)
-Adverb clauses| Describing an Classification Discussions/
of time object in terms of | (consist of, is Formation of simple
Dimensions -be supposed to | contrast and divided into, is sentences( oral and
comparison in composed of) written)
dimension.
-Present Perfect| Using tables, Visual / verbal Translation( to
Properties of (with since and | diagrams and relationship(the check the students’
Materials for) graphs to linking of text and | comprehension)

summarize data.

diagram, graph, etc

-Indefinite Summarizing the | Chronological
The Operations | pronouns result of a group | sequence ( at first,
of an Engine adjective clauses project, a technical| then, next, Letters writing
report, or a ultimately)
scientific text)
-if clauses Reporting Description using
Hand Tools (present or information from | such as, for Writing Essay
future other sources example, etc)
probability)
Structure of -modals (can- Giving instructions| Generalization (in

Matter cannot-could) or directions other word, in Writing letters
conclusion)
-indirect speech | Describing
Car Parts --superlatives - processes and Making deduction | Listen and fill in the
irregular verbs | procedures gaps

Table: The Suggested English Syllabus for Third Year Sttgle
of Mechanical Engineering.
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Conclusion of the chapter

Based on the review of selected literaamd major findings revealed from
the present study, we have attempted to sort ogktaof suggestions and
recommendations that may help to improve the ESfhiag and learning
conditions in order to identify and remedy the stus’ lacks and added some
proposals to fulfil the students’ learning needsd gorepare them for the
requirements of the target situation. As a rediiis research is believed to
represent at least a small step forward in a Igrgeéxplored area in the teaching
and learning process of ESP. It is hoped that $tusly will lead to increase
attention to this area, and provide a clear magh#ot future inquiry.

General English language skills have long beganded as the foundation
of English education. Thus, students’ overall Estglianguage competence has
usually been regarded as the indicator of the sgcgefailure of English learning
in previous studies. According to the major findingf present study, both the
teachers and the students perceived the studerggalbEnglish competence to
be inadequate, which was considered a criticabfaict their poor outcomes in
ESP learning. Hence, the students presented agstiesire to improve their
English language skills.

In addition to students’ English competence, nadsthe students noted
that ESP was important and beneficial for not fhetr academic studies but their
future career. Among the four language skills, thachers considered reading as
the most important for students’ major studies, amust involved during ESP
classes. Speaking and listening were taken asophéno language skills which
would benefit the students’ professional careepeaRing was stressed much
often as the most important skill and the top piyofor students’ English
learning by the teachers. The students, on the tidwed, claimed that speaking
and listening were the most important skills neettedheet both academic and
professional demands.

During the ESP learning process, as the studesgerted, they often
suffered from learning difficulties caused by tlmment of ESP, the instructional

pace of ESP, and the tasks involved in the ESPsesur
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General Conclusion

ESP is more problematic and complicated than itsmwmypart (EGP) in
English education, namely when it is noticed a lt@thsence of previously
established programmes. The ministry of high edoand scientific research is
concerned by a systematic study and projects pméparrather than any time
else. In the present study, both teachers andttldersts agreed that ESP courses
should have positive effects on students’ profesdicareers and fields to study,
though there were potential problems with ESP al& Whke problems that both
teachers and students confronted in the presedy sttere extracted from the
guestionnaires and the class observation procebsashers encountered several
negative situations and attitudes, such as insefficstudent language skills,
insufficient instruction hours, and large clas®siz

In the present study, both teachers and the sisidparceived the
differences as well as the positive relationshipveen EGP and ESP. Though
they understood that Basic English language abistythe key factor in the
success of ESP learning, they felt that some teachede more effort on
fostering their general English skills rather tharthe specific subject area. The
students strongly asserted their needs to focuscament relevant to their
specialized area, not on knowledge of general Bnglkills. In the future, they
suggested that their needs be fully understoodrbetfte course design. They
wanted ESP courses to be domain-oriented, teachatgrials and instruction to
be more flexible, and above all, they wanted qiesliESP teachers with practical
experience.

The teachers, on the other hand, wanted ESP cawr&esrequirements in
the university. They suggested that a placementstesuld be conducted before
the enrollment of ESP class to avoid large diffeemnin student proficiency
levels coming up in the same class.

The aim of this study was to shed lightsome of the major aspects of ESP
discussed in the literature to reach a better whaeding of this kind of English

teaching. The purpose of this analysis was twofbidf, to sort out the major
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students’ needs, lacks, expectations, and attitbolards learning English in
their fields of study. Second, to examine the kelgs of ESP teachers in the
classroom and focuses on the way in which theyscatain and retain the interest
of the students in language and necessitate thageament of the needs analysis,
materials development, and activities to enabledesits to learn English
effectively and making the language more meaningfuhem and increasing the
number of opportunities for the language practicthe classroom.

Moreover, the most significant conclusiado be drawn from this study
were, first, the students’ level of competence waiehow poor i.e. they were
passive students, not autonomous, and not motivatiedrn English in their field
of study. Next, the ESP module did not get equalstwith the other modules of
the speciality. Then, the lack of ESP teachers which was indicated by their
low motivation to try new methods, activities, nm@ks and assessment to
improve the students’ level of competence in EhgliBurthermore, the data
revealed from this needs analysis can be used asvidence to support the
hypotheses formulated by the researcher beforehinh it is necessary for the
ESP teachers to use new methods, techniques, amdiatgin order to conduct
the best learning activities and assess the stsiqamigress to create a productive
and satisfactory ESP learning environment. On tgbt lof these results, the
researcher provides different suggestions and remndations to tackle the
problems occurs in the process of teaching andilegrESP and to bridge the
gap between the student present level in Englisth @@ required English
language proficiency in the target situation. Sile@@ning needs are those needs
that must be met to achieve the requirement ofafget situation, it is important
for the ESP teacher to determine those needs dartn@ point in any ESP
activity.

In addition, the researcher suggests some guidingiples for ESP course
design. Then, he proposes some techniques of tepebrabulary and language
skills. Next, the researcher suggests some motidita for the administrative
system to make the ESP curriculum more effectived Also proposes an English

syllabus for the Mechanical Engineering field. Tonclude, some interesting
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questions remain unanswered; why ESP in Algeri@otstreated as an important
field although it contributes to prepare well-tdhindividuals with different
qualifications? Then, if the reason behind ESP esitsl failure in their English
courses is due to the absence of the teachersirdlee classroom, what makes
the ESP teachers lose their interest and motivatodevelop new methods,
materials, and activities in teaching English fpe&fic Purposes? Is it due to the
absence of the administration support? All thesestions need to be answered
by further research.

A big part was also reserved to ESP teachers whocalled to use
specific methods and notions in order to succeed ttourses. According to
(Dudley-Evans & St. John, 1998), they are expettedlay five roles: teacher,
course designer and material provider, collaboratsearcher, and evaluator. To
carry out about the above roles, ESP teachers dghmeiltrained in language
teaching competence and subject specific knowleditmvever, there is no
certain answer to how well an ESP teacher shouldrbaddition, there are not
ready-made answers to the problems that ESP tesaofeyr expect to encounter.
The ESP teacher should always stay open-mindediexiile. The goal of ESP
learner is to learn English for the purpose of yiag out certain roles in a
specific context, such as studying in an Engingefiaaculty and performing
special tasks.

On the other hand, students also confronted pmobleother than
insufficient English language skills, such as tbe lachievement in ESP, the
incompatible teaching materials and methodologilks, ineffective instruction
hours, large class size, and particularly, the mdsef adequate ESP programme
from scientific streams in general. They also goesd the capability of ESP
instructors.

The capability of the ESP instructors was congiddo negatively impact
the effectiveness toward ESP. The findings of wtisdy showed that some
students questioned the capability of their ESheaas well as the materials

they offered.
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Annexes

Annex One

Students’ Questionnaire

Questionl: According to you, English language issidered as:

a. Foreign language

b. Second language

c. Language of communication

Question 2: Do you have any motivation toward Esiglanguage?

Question 3: The problem of English language is wetbtad among students at

University. What are the ma@asons?

Question 4: How do you find English in your field?

a. Purposeful
b. Difficult

c. Boring and useless

Question 5: How do you evaluate your perceptioftugds during an English course?
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Question 7: Do you have any difficulties in undamsting scientific discourse in
English?

Yes
No

Question 8: Do you think that ESP will be useful you?

Yes
No

Question 9: How important for you to read, listepeak, and write in English?

a. Purposeful
b. Difficult

c. Boring and useless

Question 10: How well do you think you need Erglis be successful in your field?

A. Very well
B. Well

C. Not very well

Question 11: Through which of the following matésido you prefer to learn?

a.Videos
b. Text books

c. Dialogues

d. Articles

Question 12: What types of tests do you prefer?

a. Oral tests

b. Written tests

Question 13: Are you motivated to learn English?

a.Yes
b. No
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Question 14: How do you find your teacher methogglim the classroom?

a.lnaccessible
b. Hard

c. Encouraging

Question 15: what types of activities you needraxfice?

a. Answering questions

b. Filling the gaps

c. Role plays and dialogues

d. Summarizing and taking notes

e. Matching

“Thank you!”
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Annex Two

Teachers’ questionnaire

Question 1: Why do students of engineering needigéno general?

a. To pass their English courses

b. To interact with other people from differenttoués

c. For their future career

d. For training

Question 2: Do you use other languages during tegdfSP?

a | Always

b | Sometimes

c | Never

Question 3: Do you think your students are motidga@rough towards English in

their scientific field?

al Yes
b | No

4. Do you have the opportunity to change the Ehdhgllabus?

alYes
b| No

Question 5: Is the department equipped with thegaate teaching materials

(language laboratory, tape recorder, etc.)?

alYes
b| No

Question 6: Do you think that teaching ESP requspesial methodology?
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Yes

No

Question 7: Are you motivated to try new methodsl aechniques in ESP

teaching?

Yes

No

Question 8: Do you think the ESP courses you pewace fulfilling students’

needs?

Yes

No

Question 9: Are you satisfied about your studeadsiievements?

a

Yes

b

No

“Thank you!”
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